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Foreword

Guidance on the issues addressed in this publication is of key importance in the search for
continuous improvement in our education system. Alongside this, the development of social
competence is also a route to developing citizenship and improving social inclusion.

Improving attainment in academic subjects and curricular areas, and in the basic skills of
literacy and numeracy, is a central objective of the Government. The development of pupils’
social competence helps to achieve these improvements. We must assist pupils to become
more active, responsible and effective as learners, and as future citizens.

Development of personal and social skills, attitudes and abilities is at the heart of preparing
pupils to play a full and satisfying part in adult society. It will also help them to seek and
maintain employment. Employers need the best level of literacy and numeracy skills the
education system can provide; they also need young people who are socially competent, well-
motivated and can work effectively and flexibly with others. 

I know that the importance of social competence is strongly reflected in schools’ own aims 
for their work with pupils across the country. My hope is that the resources produced by the
Promoting Social Competence project, to which this publication provides an introduction, will
help you to turn this vision into reality.

Helen Liddell MP 
Minister for Education
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1. Introduction

Taking a closer look at promoting social competence is designed for use by staff in primary and
secondary schools, and staff in special schools or units. It is not primarily intended for use in
other educational settings, such as pre-school or further education establishments, although
consideration of the issues it raises may well stimulate staff in such settings to adapt the ideas
it presents for their own contexts.

The two-year development project which produced this publication, and the other resource
materials referred to within it, was set up to explore the range of approaches being used to
promote social competence in children and young people, and to draw information on them
together into a comprehensive reference source for use by schools. The approaches surveyed
ranged from whole-school approaches such as circle time and peer counselling, through specific
social skills programmes taught in mainstream schools, to highly-specialised approaches used
to help pupils with severe social, emotional and behavioural difficulties. 
Much of the work encountered was derived from theory or research, and it often involved a
considerable amount of specialist terminology. Nonetheless, it has many valuable insights and
much guidance to offer a wide range of teachers and schools. While this document does
occasionally use terminology which may be unfamiliar to some staff, efforts have been taken
to ensure that its use is limited, and that such terms are clearly explained where they are used.

In using these materials, you are likely to find that it is appropriate to involve all staff,
teaching and non-teaching, in considering some aspects of the issues raised. The document
encourages an inclusive approach in this respect. In some cases, this will also involve
collaborating with external agencies which provide support for the school, agencies such as
psychological services, community education services and social work departments. Most
importantly, of course, consideration is also given to involving pupils and their parents in
appropriate ways.

The materials encourage you to take a broad view of how you can promote the development
of social competence in pupils. In so doing, they encourage you not just to look at the
provision of any discrete personal and social development activities, or personal and social
education curricular programmes, but to look more widely at how you structure the whole
school experience for pupils. Both formal and informal aspects of the school curriculum have
a major contribution to make in this respect.

In providing a framework for undertaking a structured audit, the materials build directly on
the national approach to self-evaluation set out in How good is our school?, published by HM
Inspectors of Schools. Use of the set of performance indicators contained within that
publication is illustrated here through five sample audit activities which you can use directly
or adapt to suit your own circumstances.

The sample audit activities are structured around the three key questions from How good is
our school?:

• How are we doing?
• How do we know?
• What are we going to do now?

Use of these sample audit activities, and the more general advice in the materials, should help
you identify what your school can do to improve its approach to developing pupils’ social
competence, and integrate any necessary developments into your own school development
plan.
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The wider and more extensive range of support resources which have been produced by the
national development project are available to schools on request through the SCCC
Curriculum File, which is circulated routinely to all schools. They are also available through
the Internet. Details of where to find them are given at the end of this publication.

Put at a simple level, social competence could be said to be all about “being able to get on with
other people”. It involves the ability to establish, maintain and develop constructive social
relationships with other people, in working contexts and in our own personal lives.

However, social competence is not a single attribute or ability which is present within
individual children to varying degrees, rather it is a constellation of knowledge,
understanding, skills and emotional responses, all of which interact differently according to
the situation the child is in. Although the recently-coined notion of emotional intelligence is a
useful one in many ways, like the more traditional notion of ‘academic’ intelligence, it should
not be taken to imply a simple, one-dimensional characteristic. As there are many quite
different intellectual abilities, so there are many different aspects to social competence.

Educationalists and psychologists are rapidly developing an increasingly clear understanding
of the sorts of knowledge, understanding and skills which underlie social competence. These
include, for example:

• the ability to understand another’s point of view when different from your own

• knowledge of how to interpret other people’s emotional states and behaviour 

• skill in suppressing immediate emotional responses in favour of more carefully-
considered responses in social situations

• the ability to adjust your behaviour to make it acceptable or rewarding to others.

Some individuals have a well-developed knowledge and understanding of social situations 
and relationships - they know what they ought to do to behave in a socially-competent way.
However, their ability to deal with the feelings and emotions aroused by social 
interactions may be less well developed, with the result that they often behave in a less 
socially-competent manner than you would expect. 

Other individuals may have learnt a few socially-competent behaviours to cope with routine
situations, but have never really thought about them, and so are unable to respond when the
situation changes and adaptation is needed. Still others might possess quite well developed
social skills, but make an active choice not to use them in certain situations, perhaps because
of peer group or other pressure.  

Social competence is also a difficult area of development to deal with, because of the extent to
which it seems to vary according to the situation in which the behaviour is displayed.

Whilst most individuals develop a good degree of social competence in a range of situations,
relatively few are highly socially competent in all situations. Social competence tends to
diminish when people feel threatened or stressed. We tend to think of someone as being
highly socially competent if they manage to get along with quite a wide range of people in
quite a wide range of situations. In adult life, such individuals may be acknowledged as
particularly effective leaders, valued ‘team players’ or sensitive and rewarding advisers or
counsellors.

Because social competence can vary so much from situation to situation, you need to have a
wide view on which to base any general judgements about an individual’s social competence.
In school, it is important to recognise that a child’s social functioning in one teacher’s class
may not always be representative of their social competence in other classes, elsewhere in
school, outside of school, and in the home. Assessment of pupil progress in this respect needs
to be broad, and needs to take account of situational factors.

What is social competence?



3

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

Assessment should also be careful to take account of differences between the rules and expectations of social behaviour
which apply within the school, and those which apply outside, in the local community and in parental homes. Some
aspects of a pupil’s social behaviour which cause concern to school staff may simply reflect differing expectations between
home and school rather than any lack of competence on the pupil’s part. Schools should be aware of such differences and
give appropriate respect to the social traditions of all members of the communities which they serve.

It should certainly not be assumed that a failure to conform to school rules automatically indicates a general lack of social
competence in any particular pupil. For a variety of reasons to do with personal circumstances, individual self-esteem and
responses to peer pressure, some pupils display relatively good social competence with their friends or at home, but seem
motivated to behave in a much less sociable way in school. In these cases, schools need to look closely at the particular
circumstances of the individual pupil to find ways of motivating them to participate more constructively in the school
community, whilst also managing their relationships at home and in the wider community effectively.

As in other areas of pupils’ development and progress, pupils acquire the skills and abilities involved at quite different rates,
and may arrive at very different levels of competence by the time they leave school. For a whole variety of reasons, perhaps
to do with their own personal experiences outwith school, some pupils may have ‘special needs’ in this area and need
enhanced support to achieve levels of competence which others seem to have acquired effortlessly. 

So the definition of social competence offered here is more subtle than just “getting on with people”.

References to the importance of developing aspects of pupils’ social competence can be found in official publications
relating to learning and the curriculum at all stages. For example:

• the Curriculum framework for children in their pre-school year highlights emotional, personal and social
development as a key area for the planning and assessment of children’s development

• the guidelines on 5-14 curriculum and assessment include guidelines on personal and social development, with
specific attention to the development of self-awareness, self-esteem, interdependence and relationships with others

• the SCCC’s guidance on Curriculum design for the secondary stages emphasises the importance of education for
personal and social development in the secondary school 

• the Higher Still programme has introduced the concept of ‘core skills’ which should be addressed widely across the
S5/S6 curriculum, with one of the key core skills being the skill of ‘working with others’

• national guidance on meeting special educational needs points to the importance of addressing personal and social
development needs, and recommends inclusion of PSD targets as a core aspect of individualised target-setting for
pupils.

Schools typically give the development of pupils’ personal and social skills a high priority in their statements of key aims.
This reflects awareness that equipping pupils with a high level of social competence is vital to their ability to go on to play
a full and constructive part in adult society, both at work and in personal and social life.

In the workplace, social competence is one of the key transferable skills which are constantly in high demand from
employers. Most employers have a strong interest in ensuring that new recruits have the ability to operate effectively in the
social environment of the workplace, putting their knowledge and skills to good effect by working as effective members of
teams or team leaders, with the ability to negotiate and co-operate with others in a skillful and constructive manner.    

Outwith the workplace, social competence is equally important to the successful conduct of a huge range of activities in
everyday life - from everyday activities such as shopping, through maintaining longer term relationships with friends and
neighbours, to managing major life commitments such as getting married and having children.

In the longer term, research has also shown that people with good levels of social competence are more likely to be able to
withstand the stresses and strains of life, and much less likely to develop problems such as alcohol abuse, drug-addiction
and mental illness. Ensuring that children develop good levels of social competence in their school years has the potential
to be a very powerful strategy to promote lifelong social inclusion in a whole variety of ways.

How does social competence relate to what we do in schools?
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Pupils’ social competence should also be seen as an important issue affecting their success in school across the curriculum.
Recently-reported findings from the Improving School Effectiveness Project, a major research project sponsored by The
Scottish Office Education and Industry Department, support the suggestion that a real link does exist between pupils’
behaviour and their academic performance.

Taking account of pupils’ social competence can help to provide an important perspective on understanding why some
pupils learn more effectively than others. Classroom practice in many subjects of the curriculum makes social demands on
pupils, through working in groups, making or responding to presentations from others, dealing appropriately with social
rules and authority relationships, and more generally, operating effectively within a social environment with peers. The
more we can help pupils to meet these demands well, the better placed they will be to succeed in the subject. If this
support is not provided, pupils can be led into a downward spiral of decreasing success and motivation. In the worst cases,
the pupil’s search for greater social acceptance or admiration from their peers can consequently lead them into disaffection
with school, delinquency and truancy.

Taking everything into account, it can be seen that every teacher has a stake in promoting pupils’ social competence in
order to maximise pupils’ achievements and attainment. ‘Turning pupils on to learning’, so that pupils achieve their
potential and teachers and schools achieve the targets they set, is a fundamental objective of every school. As well as being a
valuable area of achievement in itself, improving social competence in pupils can help schools to raise achievement and
attainment in all areas.

Promoting social competence should not be seen as a new or unfamiliar insert into the curriculum. Schools have been
doing it for years.

However, the approaches taken by schools to promote social competence are often still rather fragmentary. Schools have
not always been able to readily access information about the full range of approaches which have been developed elsewhere
or how effective such approaches have proved to be. When clear and consistent approaches are not in place, the effort put
in by individual teachers can be undermined by lack of progression and continuity and all children may not get an equal
opportunity to benefit.

What more can schools do about it?



5

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

2. Preparing for audit

To get the greatest benefit from developments focused on raising social competence, schools need to start from an agreed
understanding of the aspects of social competence that are valued most highly. They also need to reach consensus on how
staff can encourage these aspects through the formal and informal curriculum, and through supporting an appropriate
ethos throughout the school community.

In recent years, increasing attention has been paid to the quality of school ethos, and clarity in school aims and values, as
contributory factors to school effectiveness. You may well already have reviewed ethos and values issues in your school. If
so, you have a firm basis for establishing a coherent overall approach to promoting pupils’ social competence. If not, you
may need to consider doing so first.

Taking pupils’ views into account should be a key consideration in planning for any audit. National guidance on Using
ethos indicators in school self-evaluation has resulted in many schools adopting far more systematic approaches to surveying
pupil views on a whole range of issues.

Equally, taking account of the views of staff should be a key consideration. You should ensure that both teaching and non-
teaching staff are involved at an appropriate level. The way in which all staff members relate to each other, and to pupils,
has an influence on how pupils learn to behave.

Consideration should be given to the contribution which might be made to your school’s audit by external agencies linked
with the school. Sample three gives an example of how a range of such agencies might be involved in an audit.

Parents and the wider community should also be considered as possible contributors to an audit where appropriate. Sample
five is an example of an audit which seeks to do this.

Once you have: 

• considered relevant aspects of values and ethos

• identified the full range of stakeholders you intend to involve and the channels through which their participation
can be organised

• clarified your objectives for conducting the audit

• developed a realistic view of what you might achieve by an audit in the time available

then you are ready to start.

The process of carrying out an audit, within the context of school development planning, is one you will already have
looked at in relation to other aspects of the school’s work. You should be familiar with How good is our school? , published
by HM Inspectors of Schools in 1996, and some of the subsequent publications which have exemplified this approach,
publications such as Taking a closer look at specialist services, Taking a closer look at education industry links and Taking a
closer look at guidance.

In addition, you now have access to materials and resources produced by the promoting social competence project.

The audit process

Taking account of key stakeholders

Establishing ethos and values
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The audit process will usually take you through a process of preparation, audit activity and planning for follow-up
development work. The wider set of resources and materials produced by the promoting social competence national
development project can help you at each stage of this cycle. 

This wider set of materials consists of the following:

The practice and resources guides are complementary reference sources, which in their full form consist of two
similarly-styled electronic databases.

The practice guide contains around 100 representative school case studies, each of which describes an example of a
school somewhere in Scotland applying a specific approach aimed at developing social competence. A wide range of
different approaches and different educational settings is included. A ‘who is available’ section in the case notes is
designed to help you to make direct contact with any specific projects of interest. A ‘what is available’ section  indicates
the existence of written information which is available from the school or other sources. Case studies also contain
‘lessons’ and ‘issues’ in an attempt to indicate the points which were felt to be of most practical use in a wider context.  

The resources guide contains wider information on the whole range of specific approaches, packages and resource
materials which the development project could identify in the general area of developing social competence. This
includes case studies, research summaries, journal articles, texts and details of packaged approaches which will provide
you with background reading. It covers approaches developed in this country and abroad. It covers a range of
approaches from those piloted on a small scale in special settings, to approaches which are packaged commercially and
have been applied widely across a large number of mainstream schools in countries such as Australia and the USA.
Where an approach has been evaluated or there is research evidence available, relevant conclusions are given. 

The effectiveness survey is a third electronic database which has the particular aim of helping you judge the effectiveness
of any potential approaches in which you might be interested. It contains a selection of recent research relating to the
application of specific approaches to the promotion of social competence and summarises the results for you.

These three databases, the practice and resources guides and the effectiveness survey, are available to schools on a CD-Rom.
They are also available to any school with access to the Internet through the Scottish Virtual Teachers Centre
(www.svtc.org.uk).

A further paper publication, called the taster pack, consists of a print-out of a sample of materials from the practice and
resources guides, and allows schools which cannot easily access the full electronic versions to make some use of the materials.

The practice and resources guides and the effectiveness survey have been designed to be easy to use. In order to benefit fully
from their use, you should consider doing ‘keyword searches’ on them, using keywords relating to the specific approaches
or aspects in which you are most interested. A table showing the full set of performance indicators is given in appendix
one. This table has been adapted by highlighting keywords which are particularly relevant to social competence issues.
These can all be used to undertake ‘keyword searches’.

It is worth spending some time looking at the broad range of approaches which have been developed to promote social
competence in schools. Some of the information you can print out from the guides may be useful as discussion papers, to
be issued for reading prior to, or during, the audit activities you undertake.

One of the most valuable potential uses of the practice and resources guides is to help schools get in touch with other
schools, and other sources of external support, to enrich their own audit and development activity. Encouraging
networking of this sort was one of the key aims of the promoting social competence national development project.

Contacts with others, whether made through practice and resources guides, or through your own local contacts, may help
you directly through allowing you to benefit from their experience or expertise. They may also link you into support
networks you were previously unaware existed. You may be able to visit or even arrange a work-shadowing opportunity.
Taking time to make visits has costs attached to it, but can be very valuable if well targeted.

Enriching your audit with external perspectives and expertise

Using the social competence project resources
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We recommend that you consider enhancing your social competence audit by involving suitable individuals from outwith
your school, in one of two supportive roles:

• expert witnesses, who bring a high level of expertise in one specific aspect of promoting social competence, such as
a particular approach or methodology, and are likely to be brought in to advise you specifically on its use

• critical friends, who may have less specific expertise in one particular area, but whose experience gives them a
broader perspective on social competence issues which they can relate easily to your own context.

At one level, expert witnesses and critical friends can be valuable by simply joining in the conversations taking place, offering
insights or answering questions. This can help ensure that fresh perspectives are considered. For a substantial input, you
may need to consider entering a formal consultancy agreement with the individual involved.

The ideal expert witness or critical friend is a fellow professional who understands what you are doing, but whose experience
or training may enable himher to see the situation from a different angle. They can be found from various sources
including the following:

• specialists working in your own school or cluster group, such as learning support or behaviour support staff.
Smaller primary schools may consider involving staff from neighbouring schools or their local secondary school.

• local authority advisers with responsibility for pupil support or guidance and staff from psychological services.
Staff from local special schools and off-site support units, social workers and community workers might also be
appropriate. Secondary schools might involve staff from the local primary schools.

• staff from universities,Teacher Education Institutions and voluntary organisations such as Barnardo’s or the
Aberlour Trust. 

The critical friend role is conceived as being more demanding than the expert witness role. It requires considerable
experience and a wide range of skills. Critical friends should challenge you to consider fresh perspectives and, where
necessary, challenge your values and beliefs. They can also help you identify strengths and weaknesses and provide
informed comment on your policy and practice.  
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3. Sample audit activities

Completing an audit using a social competence perspective merely involves introducing a new dimension to your regular
school audit activities. Looking at social competence does not require a discrete approach to audit.  The fundamental audit
questions remain the same:

• How are we doing?

• How do we know? 

• What are we going to do now? 

In the sample activities which follow, each activity has implications for action at the level of the individual child, the class,
the department or whole school.

All activities are potentially relevant to school staff working with pupils at both the primary and secondary stages. 

Sample three involves taking a multi-agency perspective. Representatives of all agencies with responsibility for supporting
pupils in the school are included in an interactive audit. Whilst expensive in time, this is likely to lead to a more effective
action plan with long term benefits for all involved.

Sample four focuses especially on those employed in off-site special provision, though it is anticipated that through their
outreach work, many special school staff will be regarded either as members of the extended staff team or involved as expert
witnesses or critical friends. 

Sample five is designed to be used by a School Board, and will be enhanced if the Board is also able to involve other
members from the local community, including representatives of local employers. 

Of course, these audit activities are only examples, chosen to illustrate how you can focus on a range of different areas,
using different performance indicators. You may choose to apply the same type of approach to other specific aspects of
social competence. You might use other performance indicators, or combinations of performance indicators. In any event,
it is hoped that these samples help you to design and structure your own audit and development activity, suited to your
own school’s needs.

Appendix one presents the full set of performance indicators, with keywords recommended for use in searching the
electronic practice and resources guides highlighted in bold. Appendix two gives further guidance on making judgements
about the level of performance you are finding.



9

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

Sample one

Context: Groups of staff taking a whole-school look at raising pupil achievement.

Aim: To consider the contribution social competence makes to achievement in and beyond school. 

Time: Time is required in advance for the activity leaders to prepare for the exercise.
The exercise itself should last about one hour. 
Time is also required for preparation of the subsequent action plan.

This activity is designed to help you to address social competence issues within the context of a broader school audit using
performance indicators. You should already have established the overall purpose of this broader audit and identified a
suitable set of performance indicators to be used. You should now consider how social competence relates to them by
looking them up in appendix one. If they contain keywords highlighted in bold text, this indicates that a social
competence approach is particularly relevant. 

This sample audit illustrates the kinds of questions you might then go on to ask when you view a performance indicator
from a social competence perspective.

Activity 1

It is important to build on the existing skills of staff, and encourage them to recognise that they already directly address
aspects of pupils’ social, emotional and behavioural development in the classroom. The person leading the exercise should
be familiar with the staff involved and able to judge the level at which it is presented, so that staff end up feeling more
confident in identifying and assessing social competence.

The activity leader should provide large sheets of paper on which staff will be able to write their responses. There should be
three headings on the paper:

• competent behaviour : pupil behaviour which is effective and/or appropriate

• ineffective and/or inappropriate behaviour

• misbehaviour : this implies the child is able to behave effectively or appropriately, but chooses not to do so.

In small groups, brainstorm the words staff would typically use to describe pupil behaviour, and enter these under one of
the three headings. Start with simple specific actions, such as the ways pupils get ready to work, pay attention, work on
their own or co-operatively. It is important to establish the participants’ skills in describing behaviour. 

Points for discussion:

How easy do staff find it to group behaviours into the three groups given?

How easy do they find it to differentiate between ineffective/inappropriate behaviour and misbehaviour?

Which descriptions apply to basic behaviour and which to more complex behaviour?

How does behaviour develop from early years to maturity?

How confident are staff if you ask them to order the descriptions they use in order of developmental maturity?

How confident are staff that they can identify the levels/stages of behaviour achieved by each pupil they teach?

Taking a ‘broad view’ of how well your school promotes social competence through the curriculum
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Option A

You may also want to apply a similar approach to describing pupils’ emotions. Ask staff to consider both behavioural and
emotional labels together, or to take behaviour first, followed by emotions. In addition to the questions listed above, you
may wish to ask the following:

Which emotions are most important ?
How important are our feelings about ourselves, about others, about the subjects we are being taught and about the people who
teach us?

Option B

If you are familiar with recent influential books on the topic, such as Daniel Goleman’s Emotional Intelligence, or other
relevant research, you may wish to consider the implications which they have for how your school goes about educating
pupils. You may wish to use extracts, or invite an outside speaker with expertise in the area, to add a further dimension to
the discussion.

Promoting social competence implies an integrated understanding of how children develop emotionally, behaviourally and
cognitively. As your staff develop shared understanding in their discussion of the separate aspects of feelings, thought and
action, you should be able to draw out insights into how these different aspects interact and influence each other. 

Activity 2

Use the audit guide presented as table 1.1 as a basis for:

• planning out your own adapted set of key audit questions

• identifying the sort of features of good practice you are looking for

• determining where you are going to get your evidence and against which guidelines or benchmarks you will
evaluate your performance.

Refer to appendix two to help you make evaluations against each of the key questions you identify, and record your results.
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Table 1.1

Key Area: Curriculum

Performance Indicator 1.2: Quality of courses or programmes

Theme: Progression

What contexts are provided to allow children to learn to
behave effectively and appropriately?

How are behavioural skills for success assessed at each
stage?

What contexts are provided to allow children to learn
effective and appropriate ways of expressing emotions?
How is emotional maturity assessed at each stage?

How are appropriate levels of challenge planned into
lessons, to ensure that pupils feel successful in
behavioural and emotional aspects of their learning?  

Do staff differentiate between pupils who have yet to
learn appropriate emotional and behavioural responses
and pupils who have mastered them but who are
choosing to behave inappropriately?

How does the social competence of staff relate to the
social competence of pupils?

Do staff receive support and training to help them plan
and assess in the area of social competence effectively?e
ways of finding

Evidence of understanding of behaviour in lesson plans
and course design and of planning to provide experience
of more complex behaviour.

Systematic recording of pupil success in managing social
situations and relationships within the classroom.

Evidence of basic understanding of emotions in lesson
plans and course design and provision of opportunities
for pupils to explore a new range of feelings.

Language used to describe emotional and behavioural
competence of pupils and awareness of the decisions then
faced with. 

Evidence that differential treatment of pupils with
different levels of social competence is apparent in
discipline policies, referral slips, case conference records
and discipline logs.

Recognition among staff of their role in modelling
socially-competent behaviour and acknowledgement of
areas which require development.

Evidence of training provided and accessed in staff review
and staff development records.

Revisit key documents on 5-14 curriculum and assessment; Standard Grade; Higher Still and curriculum design for the
secondary stages, with particular reference to core skills and capabilities which should be incorporated within all
curriculum areas, courses and activities.

Undertake surveys of staff and pupil views using SOEID ethos indicators.

Use the practice and resources guides to help you to identify attempts in Scotland and other countries to promote
achievement by developing social competence. Search them using the keyword ‘progression’.

Consider contacting staff involved in developments in other schools to learn from their experience. 

How do you know? Some features you might look for

Some ways of finding out



12

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

Activity 3

Once you have analysed how you are doing and how you know, you need to ask 
what are we going to do now?, leading you on into action planning. 

In writing an action plan, it is essential to set reasonable timescales and to assign specific responsibilities. Some possible
ideas for inclusion in an action plan could be as follows:

Table 1.2

Key Area: Curriculum

Performance Indicator 1.2: Quality of courses or programmes

Theme: Progression

1  Collate and disseminate existing course descriptors which contain reference to aspects of social competence to
create a cross-curricular overview of how the development of social competence is embedded in different parts
of the curriculum. 

2  Enhance the cross-curricular approach to promoting social competence in the school by introducing new tasks
or activities, designed to enhance social skills, addressing areas in which your audit has identified weaknesses.

3  To complement activities embedded across the curriculum more effectively, introduce new tasks or activities
into personal and social development programmes or within personal and social education or first-line
guidance courses.

4  Collate and disseminate examples of good practice whereby teachers use descriptors of stages of emotional and
behavioural development to differentiate lessons for pupils of different ages and for different levels of
social/emotional development within the same age group.

5  Collate and disseminate approaches by teachers to recording and rewarding pupil achievements of a social and
behavioural nature. Develop a consistent approach to providing more overt incentives for positive behaviour
across the school.

6  Revise system for discipline referrals, discipline logs and case conferences to take account of  the varying levels
of social competence among pupils in the school.

7  Prepare a programme of staff development to improve staff skills in developing social competence in pupils or
to work with parents to develop social competence in pupils.

8  Develop staff ’s understanding of social competence through:

• contacts with staff involved in other schools or projects

• examining the literature and research available

• staff development in aspects of social competence or 

• training in one of the many specific new approaches currently available.

Note: accessing the practice and resources guides will help.

9  Disseminate best practice in structured approaches towards developing group and teamwork.

10 In the context of Higher Still developments, create a school framework for developing the core skill of working
with others through designated activities embedded in a range of subjects across the curriculum.

Some suggested action plan items



13

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

Sample two

Context: Staff looking at their involvement in personal and social development and/or personal and social education
programmes.

Aim: To encourage all staff to reconsider their role in education for personal and social development in light of
the arguments for the importance of social competence.

Time:  About two hours, plus further time to prepare the development plan.

Activity 1

This exercise is designed to demonstrate the relevance of social competence to all lessons, not just those which are part of a
programme or course with a special focus on personal and social development. Present staff with the following questions:

Would you accept that the following descriptions apply to the kind of pupil you hope to have in your class and that such pupils are
likely to do well?

A Relates well to the teacher.

B Is increasingly responsible over a wide range of learning activities. 

C Has the ability to understand the subject at a variety of levels.

D Responds to the needs of others.

E Is self disciplined and focused on the task.

F Remembers facts, concepts and the underlying structures of the work.

G Enjoys the subject.

H Tackles home study and revision well.

I  Can explain the basic ideas and concepts involved.

J  Committed to learning.

Invite staff to sort the ten statements into an agreed order of importance, according to how well they would act as
predictors of pupil success in their class. The exercise is easier if you copy the questions on to sets of cards, one card for
each statement. Have one set of cards for each teacher or small group and one larger sheet of paper on which they can
record each sort by writing down the identifying letters A-J.

The ranking/sorting can be simply from 1-10 or in a pyramid, with the most important item placed at the apex of the
pyramid, and increasingly less important items placed towards the base. It may be done individually, in pairs, or by
progressively increasing the groups until a large group, or even whole-school view, is reached. A simple record should be
kept of each sort for comparison. The exercise should be done quickly without allowing much time for decisions to be
discussed. A ‘gut feeling’ often works best. 

Activity 2

Once the rankings/sorts are complete, ask teachers to identify which statements relate to

to feelings and emotions, which relate to behaviour and which relate to social knowledge and  understanding. Address the
following questions:

How easy is it to separate feelings, behaviour and understanding?

Did one group of statements predominate in the sorting process?

Taking a closer look at education for personal and social development
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Social competence has been described as the ability to integrate feelings, skills and knowledge and understanding.

Do we structure our lessons to develop the effective management of feelings and social skills as effectively as we do to promote
knowledge and understanding?

Do we take sufficient account of the differing stages of emotional and behavioural development among any one group of pupils
when we plan lessons?

Do we plan for progression in social competence and emotional development in the same way that we sequence development of
knowledge and understanding?

What training and support would help us to promote social competence as an integral part of our teaching?

Is our own social competence in any way relevant to our ability to promote the social competence of pupils?

If so, what are the practical implications of this?

Activity 3

In table 2.1, we use performance indicator 4.2 to demonstrate the kind of questions which emerge when a social
competence perspective is applied to a school’s personal and social development programme. A similar approach could be
used with different performance indicators or with different themes from within the same one. If you decide to use
different performance indicators, check the complete list in appendix one. If the performance indicators you have selected
contain keywords which are highlighted in bold text, this indicates that a social competence approach is particularly
relevant. 

Use the audit guide presented as table 2.1 as a basis for:

• planning out your own adapted set of key audit questions

• identifying the sort of features of good practice you are looking for

• determining where you are going to get your evidence and against which guidelines or benchmarks you will
evaluate your performance.

Refer to appendix two to help you make evaluations against each of the key questions you identify, and record your results.
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Table 2.1

Key Area: Support for pupils

Performance Indicator 4.2: Personal and social development

Theme: Development of positive attitudes and personal and social skills in pupils

How clear are the school’s aims for personal and social
development through discrete programmes or through
the whole curriculum?

Are the emotional and behavioural aspects of learning
promoted as thoroughly as the development of
knowledge and understanding?

Do the activities used to promote emotional and
behavioural development provide  continuity and
progression of learning?

Is there a link between attempts to promote positive
behaviour and the specific approaches taken to promote
social competence?

Is the best use being made of any approaches currently
available which would help us to promote social
competence?

Are steps being taken to evaluate the effectiveness of the
approach taken to personal and social development
and/or social competence in the school?

Is adequate training and support for staff being provided?

Well developed set of aims for personal and social
development, clearly specifying aims of ‘special focus’
courses and programmes and relating these to whole-
school approaches.

Evidence of understanding of emotional and behavioural
development and attempts to integrate these with the
development of knowledge and understanding in lesson
plans and course design.

Evidence of attempts to provide continuity and
progression in course design and lesson plans. 

Evidence that attempts to reinforce positive behaviour are
also designed to develop effective feeling, thinking and
action and to integrate these to become socially
competent individuals.

Systematic application of ‘best practice’ approaches based
on research, or on the experiences of others using new
approaches in comparable schools. 

Systematic collation of evidence that pupils are becoming
more effective at handling feelings, demonstrating a
wider range of appropriate behaviour and making
decisions based on informed judgements. 

Wide range of staff involved in well-targeted staff
development on relevant PSD issues. 

Revisit the appropriate curriculum guidelines to track the importance of personal and social development; 5-14
curriculum and assessment guidelines; curriculum design at the secondary stages; Higher Still. 

Use the practice and resources guides to help you to identify attempts to promote achievement by developing social
competence. Search them using the keyword ‘PSD’.

Consider the potential of approaches such as circle time; stop think do; classwide social skills; or PATHS to contribute to
personal and social development.

Undertake an ethos indicator survey of staff attitudes to their role in personal and social development and/or promoting
social competence.

Use the practice and resources guides to identify and explore opportunities for providing staff development opportunities.

How do you know? Some features you might look for

Some ways of finding out



16

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

Activity 4

Once you have analysed how you are doing and how you know, you need to ask 
what are we going to do now?, leading you on into action planning. 

In writing an action plan, it is essential to set reasonable timescales and to assign specific responsibilities. Some possible
ideas for inclusion in an action plan could be as follows:

Table 2.2

Key Area: Support for pupils

Performance Indicator 4.2: Personal and social development

Theme: Development of positive attitudes and personal and social skills in pupils

1  In the taster pack, you will find a brief paper which tracks the personal and social development of pupils from
Early Years through to Higher Still. Consider to what extent the concept of social competence adds to our
understanding of personal and social development.

2 Consult with staff from each stage 5-18 to identify issues which support or prevent progression and continuity
in personal and social development.

3 Check that you have the best perspective on both personal and social development and social competence by
reading some of the recent, relevant literature listed in the practice and resources guides.

4 Consider the range of new approaches highlighted in the resources guide and investigate one for use in the
school.

5 Look in some detail at what personal and social development and social competence mean for a defined group
of pupils. You may wish to consider, for example, the most able pupils or those whose behaviour presents
teachers with the highest degree of challenge. Consider how you assess their level of emotional, behavioural
and cognitive ability, and how you assess their ability to integrate these different aspects. What would be an
appropriate next step for each group? How would you teach it and how would you celebrate achievement? Do
not limit your considerations solely to formal personal and social development programmes or lessons.

6 Use the promoting social competence guides and the contacts they provide to organise a staff development
event which provides support for all staff to make a contribution through their day-to-day teaching to the
personal and social development and to the social competence of their pupils. 

Some suggested action plan items
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Sample three

Context: Interactive audit involving representatives of the full range of professionals available to support pupils.

Aim: To consider the implications of a social competence perspective on assessment and support for pupils with
social, emotional or behavioural difficulties in mainstream schools.

Time: A full day will be required. The exercises need not take up the whole day. This leaves time for joint staff
development sessions and for discussions with the school management team about the management of
policies and practice involved in developing a multi-agency strategy.  Considerable advance planning and
preparation will be required and a steering group should be set up in advance representing at least some of
the agencies involved.

Preparation

Defining the key personnel to be involved from the school and other agencies will be a key part of the preparation for this
audit exercise. Even where the school liaison group already consists of representatives of a wide range of agencies, bringing
together a broad spectrum of attitudes and experience, it may still be appropriate to involve expert witnesses or critical
friends as well.

Activity 1

Use the audit guide presented as table 3.1 as a basis for:

• planning out your own adapted set of key audit questions

• identifying the sort of features of good practice you are looking for

• determining where you are going to get your evidence and against which guidelines or benchmarks you will
evaluate your performance.

Refer to appendix two to help you make evaluations against each of the key questions you identify, and record your results.

Taking a closer look at multi-agency support in a mainstream setting 
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Table 3.1

Key Area: Support for pupils

Performance Indicator 4.1: Pastoral care

Theme: Provision of support for pupils

Do all staff realise the significance of assessing and
developing the emotions, behaviour and social skills of
pupils, as well as their knowledge and understanding?

Are staff actively aware of the potential impact of raising
social competence on improving pupil achievement and
supporting  progress towards targets for pupil attainment
set with staff?

How well are teachers supported in preparing lessons
which develop emotional and behavioural maturity?

How well are teachers helped to assess levels of emotional
and behavioural development when they are planning for
differentiation?

How well do staff distinguish between socially competent
pupils who may choose to misbehave, and socially
immature pupils who lack appropriate emotional or
behavioural responses to situations? 

Has the school developed a spectrum of provision
designed to meet the needs of all pupils and where
possible avoid exclusion or external placements?

Are staff/parents and pupils content about the quality of
support provided by specialist and multi-agency support
staff?

Evidence from observation of lessons showing that
teachers are building in support for pupils which will
enable them to develop emotional and behavioural
competence.

Opportunities in PAT programme for staff to consider
the impact of raising social competence on attainment.
Targets set for pupils in aspects of social competence
within individualised educational programmes.

Consultancy advice and liaison about pupil programmes
is available from external agencies and is supporting
teachers as well as pupils.

Evidence that the skills and understanding available
through an integrated, multi-agency support team is
being made available to staff to help them understand
and take account of each  individual’s level of
development.

Evidence of the use of case conferences and multi-agency
assessments with pupils presenting challenging behaviour
to help staff interpret pupils’ behaviour appropriately.

Evidence that a varied and flexible range of interventions
and support is available. Evidence of clarity of grounds
for external placement. Reducing trends of exclusion and
placement into special schools or units.

Positive outcomes from systematic surveys of parent and
pupil views.

Use the practice and resources guides to help you to identify objective outsiders with experience in this area of work who
could introduce a new perspective or act as a critical friend in evaluating the provision you already have in place.

Do a keyword search on the electronic practice and resources guides, using ‘support-for-pupils’ as your keyword.

Consider how your staff development budget could be used to access potential approaches and experience developed in
off-site or special educational facilities. Could they be involved in your school through outreach work, or by staff
exchanges in either direction?

Carry out an ethos indicator survey of staff, pupil and parent perceptions.

Interview a sample of pupils and parents who have received multi-agency support.

How do you know? Some features you might look for

Some ways of finding out
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Activity 2

Once you have analysed how you are doing and how you know, you need to ask 
what are we going to do now?, leading you on into action planning. 

In writing an action plan, it is essential to set reasonable timescales and to assign specific responsibilities. Some possible
ideas for inclusion in an action plan could be as follows:

Table 3.2

Key Area: Support for pupils

Performance Indicator 4.1: Pastoral care

Theme: Provision of support for pupils

1  Collect and collate evidence from existing course design and lesson plans to show how teachers are designing
lessons to take account of the range of emotional and behavioural competence which exists in every class.
Discuss this evidence with the multi-agency support team in light of their experience in working with pupils
who have been referred. Decide what action is required not just for the referred pupils but to enable staff to
work more effectively across the whole range of pupils.

2  Use the practice and resources guides to identify literature and examples of current practice which will provide
you with fresh perspectives on the relationship between social competence and raising achievement.

3  Use the practice and resources guides to identify and contact individuals with relevant experience to act as
critical friends to help you evaluate current practice and to plan staff support and development.

4  Implement one of the well-developed ‘package’ approaches listed in the practice and resources guides, with
appropriate training and support for your staff.

5  Arrange for one of the organisations or groups identified in the practice and resources guides to provide relevant
support and training for your staff.

6  Provide a programme of support and training which will help staff address any weaknesses you have identified.

Some suggested action plan items
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Sample four

Context: An examination of special schools and other off-site provision by senior management including local
authority officers responsible for establishing and/or managing special provision. 

Aim: To examine the quality of the specialist contribution which special provision makes to the promotion of
social competence in the case of pupils who have special needs of a social, emotional or behavioural nature.
The exercise could include taking a look at the provision available outwith the local authority from the
independent sector or voluntary agencies. 

Time: 2 hours initially.

Preparation

Consider incorporating a wide range of different perspectives and experience into this audit through involving appropriate
expert witnesses or critical friends.

Activity 1

Use the audit guide presented as table 4.1 as a basis for:

• planning out your own adapted set of key audit questions

• identifying the sort of features of good practice you are looking for

• determining where you are going to get your evidence and against which guidelines or benchmarks you will
evaluate your performance.

Refer to appendix two to help you make evaluations against each of the key questions you identify, and record your results.

Taking a closer look at providing enhanced support for social competence in off-site special provision
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Table 4.1

Key Area: Resources

Performance Indicator 6.4: Provision of staff

Theme: Experience, qualifications and expertise of staff

Is it clear exactly what the enhanced special provision is
aiming to provide for each child and why this could not
have been achieved within their mainstream school?

What staff experience is available that was not available
in a mainstream setting?

What additional qualifications or training do staff have?

What provision is being made to encourage staff to
develop new understanding and skills and to access
relevant qualifications?

How much support is provided for staff to develop and
evaluate new approaches?   

How well is the expertise developed in the special
provision used to re-skill staff in mainstream schools?

Is good use made of the best current practice in
developing social competence through special focus
teaching, groupwork and counselling?

How well do we implement best practice in whole-school
approaches to promoting social competence in the school
and special provision?

Clear statement of aims, purpose and special features of
the provision. 
Clear, specific targets for the placement of each pupil,
including targets relating to relevant aspects of social
competence.

Evidence of staff experience which is essential to the
pupil’s progress and which could not be found in the
mainstream school. 

Evidence of qualifications or specific skills which the
child requires access to in order to progress.

Evidence of a specialist staff development provision,
targeted on current approaches to developing social
competence.

Evidence of an enhanced development budget, used well
to support appropriate training.

Evidence of effective outreach work. Evidence of the
school being used to provide secondment or placement
experiences for mainstream staff. Evidence of specialist
staff being appointed to posts including promoted posts
within mainstream schools.

Special focus programmes in the area of social
competence, for example, anger control programmes.

The use of modern specialist approaches to promoting
social competence, for example, in positive behaviour
management, in a thorough and rigorous way.

Examine individual educational programmes, teachers’ plans, pupil case notes and assessment profiles.

Use local contacts or the practice and resources guides to help you to identify examples of special provision and contact
them to gain a wider perspective. 

Consider the range of new approaches which is available and consider how well you use your special provision to trial
and develop such approaches. 

Use the guides to identify examples of good practice in using specialist provision to provide outreach support,
placement and secondment, and as a source for recruiting mainstream support staff.

How do you know? Some features you might look for

Some ways of finding out
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Activity 2

Once you have analysed how you are doing and how you know, you need to ask 
what are we going to do now?, leading you on into action planning. 

In writing an action plan, it is essential to set reasonable timescales and to assign specific responsibilities. Some possible
ideas for inclusion in an action plan could be as follows:

Table 4.2

Key Area: Resources

Performance Indicator 6.4: Provision of staff

Theme: Experience, qualifications and expertise of staff

1  Collect and collate examples of staff experience, qualifications and expertise which is considered to be desirable
at case conferences and referral meetings. 

2  Identify key elements of staff expertise which need to be developed and arrange for training  to occur. Identify
how relevant the experience and expertise might also be for teachers working to develop the social competence
of the majority of pupils.

3  Use the practice and resources guides to identify special focus approaches for teaching and/or groupwork, and
for whole-school approaches. Consider the advantages of investing in the development of these approaches in
specialist provision with a view to extending their potential through outreach work.

4  Identify special education expertise held by off-site staff which could be passed on to mainstream school staff
and arrange for this to take place.

5  Consider whether work shadowing or secondment in an effective off-site provision could be used to provide
staff development for mainstream staff.

Some suggested action plan items
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Sample five

Context: Using the School Board to involve parents, community groups and employers in a social competence audit.

Aim: To ways in which the school can work in partnership with parents, employers and other members of the
local community to improve pupils’ social competence.

Time: Half-day or evening session. Two hours approximately.

Exercise 1

As this sample audit involves working with parents and others from outwith the teaching profession, many of those
involved may not be familiar with using performance indicators.
A table similar to 5.1 should be prepared in advance, based on what you feel is the most relevant performance indicator.
Use this as a basis for discussion with your School Board. It is likely that you will wish to enhance the membership for this
meeting. You should also consider whether it would be useful to identify and include expert witnesses who could be
identified using the practice and resources guides. Use the keywords ‘community’ and ‘employment’ to help you identify
appropriate contacts. 

Use the audit guide presented as table 5.1 as a basis for:

• planning out your own adapted set of key audit questions

• identifying the sort of features of good practice you are looking for

• determining where you are going to get your evidence and against which guidelines or benchmarks you will
evaluate your performance.

Refer to appendix two to help you make evaluations against each of the key questions you identify, and record your results.

Taking a closer look at working with the local community to promote pupils’ social competence
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Table 5.1

Key Area: Ethos

Performance Indicator 5.3: Links with other schools, agencies, employers and the community

Theme: Range, purpose and effectiveness of contacts

How wide ranging are the school’s contacts with its local
community, and do we make an effort to identify and
include members of the community who may not
identify with the school?

In the context of ‘social exclusion’, are vulnerable families
and young people who live in the community able to
access support through the school?

Do young members of the community who are placed in
special schools or units feel included as effective members
of the community?

Is there a clear local view of the range of key
competencies desirable in the world of work, including
social competence aspects?

Are effective steps taken to help pupils with lower levels
of social competence gain experience to help them
develop their skills and gain access to employment?

Do all young people in the community have access to
role models for the full range of roles to be found in the
world of work?

Are similar social competencies valued in the contexts of
school, home, community and work? 

Evidence of representation on School Board or
involvement by school on Community Councils which
include representation of all sectors of the community.

Evidence of school involvement in community support
for vulnerable young people and their families.

Positive evidence from interviews, questionnaires or other
feedback from young people and their families.

School programmes specifically structured to develop an
agreed set of work competencies, including
personal/social competencies.

Identification of carefully-planned experience for pupils
with lower levels of social competence, and collaboration
with the placement provider to address social skills.

Identification of a range of relevant role models, such as
professional people, graduates, skilled workers, carers,
entrepreneurs, disabled people, with action taken to
involve them in the school through programmes such as
mentoring.

Systematic comparison of competencies valued by
employers, by parents and the local community, and by
the school.

Use of ethos indicator questionnaires to access the feelings of the families and young people involved. 

School records of placements, agencies such as educational psychologists, social workers and GPs may assist in
identifying appropriate families to contact.

Surveying local employers, parents and the school about key competencies for work.

Interviewing/surveying ex-pupils now in the world of work.

How do you know? Some features you might look for

Some ways of finding out
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Activity 2

Once you have analysed how you are doing and how you know, you need to ask 
what are we going to do now?, leading you on into action planning. 

In writing an action plan, it is essential to set reasonable timescales and to assign specific responsibilities. Some possible
ideas for inclusion in an action plan could be as follows:

Table 5.2

Key Area: Ethos

Performance Indicator 5.3:  Links with other schools, agencies, employers and the community

Theme: Range, purpose and effectiveness of contacts

1  Involve parents and the School Board in negotiating and publicising a new code of social behaviour for the
school, with clear statements of how staff, pupils and parents will support it.

2  Prepare and circulate booklets for parents on how the school seeks to develop pupils’ social competence and
how parents can support these efforts at home.

3  Organise ‘parent support groups’ or ‘parenting classes’ for parents who need support in managing their
children’s behaviour.

4  Organise an enhanced programme of extra-curricular activities with parental support, targeting aspects of
social competence.

5  Revise work experience arrangements to involve employers promoting and reporting upon pupils’ social
competencies in a more direct and well-targeted way.

6  Explore the possibility of arranging holiday activity programmes for groups of pupils with an emphasis on
developing pupils’ abilities to work effectively in groups.

Some suggested action plan items
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4. After the audit: action for improvement

Audit activity leads naturally on into action for improvement. Some suggestions for the sort of specific activities which
might be considered for inclusion in an action plan have been given at the end of each sample audit activity, but many
more could be generated. The practice and resources guides and the effectiveness survey will help you by providing a wide
range of examples of good practice, contacts with those involved, and evidence about the effectiveness of the approaches
they have adopted.

As a result of devolved staff development budgets, schools or groups of schools are increasingly in a position to commission
training and support tailored to their own needs. Modern technology has made it increasingly feasible for individual
schools to make national and even international contacts. 

Networking is one way in which schools can support each other and gain the benefit of others’ experience. Centrally-
supported groups such as the Scottish Schools Ethos Network, the Improving School Effectiveness Project and the Scottish
Teacher Researcher Support Network provide some valuable sources of support. Grass roots groups such as the Support for
Learning Network and the Peer Support Network provide others.  The resources guide contains details of these and other
useful networking contacts.

As indicated earlier, the project’s practice and resources guides will help you access a wide range of research and literature.
The guides also contain details of a number of fully-developed resources. 

While ‘off the shelf ’ solutions may not necessarily transfer easily from one context to another, they can have a positive role
to play. They contain methodology, resources, training materials and support which can at least provide a base for
development. Some of these packages have the backing of extensive research and evaluation. Packages can act as a catalyst
for development, introducing or reinforcing the best existing practice. They may provide a language and structure which
involves all staff in a process which might otherwise be regarded as the preserve of a narrow range of experts. 

However, the processes of communication, clarification, co-ordination and planning within the school are more important
than the content of any package.  Schools should use packages wisely, and adapt their use to suit their own circumstances.
When considering a ‘packaged’ approach, it may help to talk to other schools which have used it already. Where reference
is made to a packaged approach in the resources guide, details are included of support and training available in Scotland and
beyond.

What resources are available to support continuing development?

Who is available to support continuing development?
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In conclusion

We hope you find this document, and the wider range of resources which the national development project has generated,
to be useful in helping you improve your school’s approach to promoting the social competence of your pupils. 

Whether you address social competence as a discrete issue in your school and in your development planning cycle, or look
on it as one element embedded in other audits or action plans, the normal basic principles of good self-evaluation and
development planning apply. In that respect, users of this document should look to existing national advice for broader
guidance on how to plan for development effectively. This document is designed to fit coherently with that more generic
national advice, illustrating how it can be applied in practice to support development in one important area of school
effectiveness.
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Project sources

Schools can obtain free copies of the further resource materials referred to in this publication in the form of:

• a CD-ROM containing three reference databases

the practice guide
the resources guid
the effectiveness survey.

• a paper publication containing a representative selection of 
items from the practice guide and resource guide databases.

To obtain these resources, complete and return the voucher contained in the Curriculum File, which is
regularly published and sent to all schools by the Scottish Consultative Council on the Curriculum, Gardyne
Road, Broughty Ferry, Dundee DD5 1NY (telephone 01382 455053; e-mail: reception@sccc.ac.uk).

Alternatively, schools may access all three databases contained on the CD-Rom directly, by logging onto the
Internet and visiting the promoting social competence web-site, located within the Scottish Virtual Teachers
Centre at:

http://www.svtc.org.uk

The same material is also mirrored at the Dundee University web-site at:

http://www.dundee.ac.uk/psychology/prosoc.htm

Once you have access to the web-site, you can download and print out any material you wish.

If you do not have direct access to the Internet in your school, you may be able to arrange for access to it
through your education authority, or you may able to arrange for other local contacts, advisers or support
agencies to locate and print out the material in which you are interested.
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No Performance Indicator Themes

Curriculum

1.1 Structure of the * breadth and balance across elements of the curriculum
curriculum * integration, permeation

* effectiveness of timetabling and arrangements for pupil choice
1.2 Quality of courses * breadth, balance and choice

or programmes * integration, continuity and progression
* support and guidance for teachers

1.3 Quality of teachers’ planning * planning of programmes and day-to-day activities
Attainment

2.1 Attainment in coursework * pupils’ attainment in coursework
2.2 Attainment in national * pupils’ attainment in relation to national targets/examinations

targets/examinations
2.3 Overall quality of * overall evaluation of attainment based on four other PIs, attainment in 

attainment coursework [PI2.1], attainment in national targets/examinations
[PI2.2], quality of pupils’ learning [PI3.2], and meeting pupils’ needs [PI3.3]

Learning and teaching
3.1 Quality of the teaching * range and appropriateness of teaching approaches, including the use of 

process homework
* clarity and purposefulness of teachers’ expositions and explanations
* quality of teacher-pupil dialogue

3.2 Quality of pupils’ * extent to which pupils are motivated by their learning experience
learning * progress in learning

* personal responsibility for learning; independent thinking; and active 
involvement in learning

* interaction with others
3.3 Meeting pupils’ * choice of tasks, activities and resources

needs * pace of learning to achieve appropriate targets for all pupils
* relevance of the purposes and contexts of teaching to pupils’ experiences and 

interests
* where applicable, the contribution made by learning support staff

3.4 Assessment as part * assessment methods and arrangements for recording
of teaching * quality of judgements made in the course of teaching

* use of assessment information
3.5 Communication with * quality of procedures for communicating with parents

parents * quality of information given to parents about each pupil’s progress
* quality of information given to parents about the work of the school

Support for pupils

4.1 Pastoral care * provision for the emotional, physical and social needs of individual pupils
* provision of support for pupils

4.2 Personal and social * development in pupils of positive attitudes and personal and social skills
development * contribution of extra-curricular activities, syllabus inserts and special courses

4.3 Quality of curricular and * the quality of guidance in preparation for choice in education, training or 
vocational guidance employment

* the accuracy and relevance of information and advice
* the extent to which guidance is founded on appropriate consultation

4.4 Guidance role in * effectiveness of the monitoring process
monitoring progress * quality of the profiles of pupils’ progress and development
and attainment * effectiveness of uses of acquired information

4.5 Effectiveness of * quality of learning support programmes
learning  support * pupils’ progress and attainment

* quality of external guidance and support
4.6 Implementation of * fulfilling the requirement of Records of Needs

SEN legislation * procedures for implementing legislation
* knowledge and understanding of legislation and related procedures

4.7 Placement of pupils with * effectiveness of processes for special needs placements
special educational needs * effectiveness of processes for placement to classes

Keywords for searching the promoting social competence electronic resources are in bold.

Appendix one: the performance indicators



30

TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

Appendix one: the performance indicators

Keywords for searching the promoting social competence electronic resources are in bold.

No Performance Indicator Themes

Ethos
5.1 Ethos * sense of identity and pride in the school; equality and fairness

* welcoming environment
* pupil and staff morale and pupil/staff relationships
* pupil and staff expectations and use of praise
* pupils’ behaviour and discipline

5.2 Partnership with parents and * encouragement to parents to be involved in their child’s learning and the life 
the School Board of the school

* responsiveness of the school to parents’ views and enquiries
* effectiveness of links between the school and School Board

5.3 Links with other schools, * range, purpose and effectiveness of contacts with other educational 
agencies, employers and establishments
the community * range, purpose and effectiveness of contacts with voluntary organisations, 

the wider community and employers
* range, purpose and effectiveness of contacts with statutory organisations

Resources

6.1 Provision of accommodation * sufficiency, range and appropriateness
and facilities

6.2 Provision of resources * sufficiency of available finance
* sufficiency, range and suitability of resources

6.3 Organisation and use of * organisation and accessibility
resources and space * use of resources

* display and presentation of items of interest
6.4 Provision of staff * provision of staff

* experience, qualifications and expertise of staff
6.5 Effectiveness and * the effectiveness of teachers and teamwork 

deployment of staff * formation of classes and deployment of teachers
* provision for liaison to support pupils
* use of ancillary staff (where applicable)

6.6 Staff development and * effectiveness of links between staff development and appraisal and school
appraisal development planning

* effectiveness of teacher appraisal
* effectiveness of staff development

6.7 School management of * understanding of devolved school management
devolved finances * arrangements for managing the school’s devolved budget

* use of finance in support of school development planning and learning and 
teaching

Management, leadership and quality assurance

7.1 Self-evaluation * staff involvement in school self-evaluation
* monitoring and evaluation by promoted staff
* use of assessment information in evaluating overall attainment
* monitoring and evaluation of management

7.2 The development plan * structure of the plan
* content of the plan
* presentation of the plan

7.3 Implementing the * progress in achieving the targets in the development plan
development plan * impact of the development plan

7.4 Effectiveness of leadership * professional competence and commitment
* leadership qualities
* relationship with people and development of teamwork

7.5 Effectiveness of promoted staff * remits and deployment
and senior teachers * individual effectiveness

* corporate effectiveness
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Appendix two: evaluating levels of performance

In each of the sample audits, it is suggested that you try to evaluate your school against a range of specific questions
covering  particular aspects of performance.

The four-point scale used in How good is our school? is recommended as it gives schools a consistent basis for reporting
evaluations, but one which can be adapted to many circumstances.

The table below is offered as a guide to adapting that four-point scale to making judgements about the different aspects of
performance which lend themselves to measurement in varying ways. The levels of performance defined below may include
either pupil performance, or teacher performance, or both.

numerical overall balance of strengths proportion of time or 
rating evaluation and weaknesses individuals for which 

success is achieved

Level 4 Very good Major strengths 90% or more

Level 3 Good Strengths outweigh weaknesses 75% +

Level 2 Fair Weaknesses outweigh strengths 50% +

Level 1 Unsatisfactory Major weaknesses Less than 50%

We recommend that you convert all judgements about performance into evaluations of very good, good, fair or
unsatisfactory.
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Taking a closer look
at

promoting social competence

Developing pupils’ social skills, and their ability to relate to others

effectively both within and outwith the classroom, is already an

important aspect of the aims of most schools.  This booklet is one of the

products of a national development project which looked at how schools

go about achieving this aim.  It highlights the place of social development

within the curriculum and its influence on other aspects of pupils’

learning.  It offers practical guidance on evaluating a school’s approach to

promoting the skills, knowledge, understanding and attitudes involved.

Through the structured approach to self-evaluation which it sets out, the

booklet also introduces the reader to a wider range of resource and

support materials which have been made available to schools through the

project.

This publication has been designed to be compatible with the national

approach to self-evaluation set out in “How good is our school?”, in

collaboration with the HM Inspectors of Schools Audit Unit.

© Crown Copyright 1998

Further copies of this publication may be obtained by contacting 

The Scottish Office Education and Industry Department by telephone 

on  0131 244 5144.


