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Introduction

This Taster Pack presents on paper a small selection of the contents of the full electronic
Practice and Resources Guide. We have tried to produce a helpful, stand alone, document for
those of you who do not have easy access to electronic versions. If you find it useful and want
more, you may want to obtain a more extensive paper copy by arranging for your school or
authority to print out more from the electronic versions available on CD-ROM and on the
world wide web. 

The Practice and Resources Guide is one of two main databases of information available to
schools to help them promote social competence more effectively. The other main database is
the Effectiveness Survey, which exists in electronic form only. The information contained in
these databases can be combined to help schools develop effective practice. Taking a closer look
at promoting social competence (SOEID 1998), a document provided to all schools, shows how
they can be used to support an audit using performance indicators.

The Practice section of the Practice and Resources Guide contains brief descriptions of a number
of initiatives already in place which are believed by those involved to be effective. Wider
dissemination of information about these projects serves to recognise the achievements of the
staff involved, give schools increased confidence in the efforts they themselves are making, and
support future efforts by sharing insights, approaches and resources. Perhaps most
importantly, it is hoped that the information will help schools to network effectively so they
can support each other in meeting the challenges of developing new ways of working.

The Resources section of the Practice and Resources Guide contains information about a wide
range of approaches which have been developed either in Scotland or abroad, and which have
potential for further application in this country. The guide also contains details of literature
relevant to understanding the issues around social competence. In many cases, inspection
copies of resources have been obtained and these will be available in the future as part of the
Promoting Social Competence Project archives. These resources are identified thus § in this
publication. The physical location of this archive will be posted on the Scottish Virtual
Teachers’ Centre web site (http://www.svtc.org.uk).

Items which are underlined and marked thus * also appear throughout this document. This
indicates that an electronic search using the word(s) underlined may lead to further
information elsewhere in the electronic Practice and Resources Guide.
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Overview of project resources

The key resources produced by the Promoting Social Competence Project are:

1. FOCUS ON SOCIAL COMPETENCE: REPORT ON A MEETING OF
‘EXPERT WITNESSES’

2.  TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

3. PROMOTING SOCIAL COMPETENCE: EFFECTIVENESS SURVEY

4. PROMOTING SOCIAL COMPETENCE: PRACTICE AND RESOURCES
GUIDE

5. PROMOTING SOCIAL COMPETENCE: TASTER PACK

6. COMBINED EFFECTIVENESS SURVEY AND PRACTICE AND RESOURCES
GUIDE CD-ROM

The nature and contents of these resources will now be described in turn.

1.  FOCUS ON SOCIAL COMPETENCE: REPORT ON A MEETING OF ‘EXPERT
WITNESSES’

This report summarises the discussions of a group of over one hundred ‘expert witnesses’ from
many different educational and child welfare agencies across Scotland who were invited to the
Scottish Office at Victoria Quay in Edinburgh on 27 May 1998. Grouped both within and
across professions, the ‘expert witnesses’ debated key issues in the onward promotion of social
competence, as well as commenting on drafts of the resources listed below. An electronic
version of the report is available to download from both web sites (http://www.svtc.org.uk
and http://www.dundee.ac.uk/psychology/prosoc.htm) and file copies can be found on the
CD-ROM.

2.  TAKING A CLOSER LOOK AT PROMOTING SOCIAL COMPETENCE

This publication is designed to help schools carry out an audit/review from a social
competence perspective. It is related to the How good is our school? series of publications
produced by the HM Inspectors of Schools Audit Unit and contains a series of sample
activities based on using performance indicators. It is intended that the Practice and Resources
Guide and the Effectiveness Survey should be used to help schools in completing their audit.
Copies have been sent to education authorities for distribution to every school. Additional
copies were included for education officers, advisers and educational psychologists, and copies
have also been distributed to independent special schools and other agencies involved in the
project. 

Additional copies may be requested from:
The Scottish Office Education and Industry Department
Victoria Quay 
Edinburgh EH6 6QQ.
Telephone  0131 244 5144.

Electronic versions are available to download from both web sites (http://www.svtc.org.uk
and http://www.dundee.ac.uk/psychology/prosoc.htm) and file copies can be found on the 
CD-ROM.
3.  PROMOTING SOCIAL COMPETENCE: EFFECTIVENESS SURVEY
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This is a searchable electronic database of over seven hundred items of relevant international
evaluation research. It has a supporting manual, which includes an explanation of the
typology of approaches used, some useful keywords, and a brief review. It is available to
download free of charge from both web sites (http://www.svtc.org.uk and
http://www.dundee.ac.uk/psychology/prosoc.htm) and is also available on the CD-ROM.  

You may choose to download the IBM-compatible PC or the Apple Macintosh versions of the
Effectiveness Survey. In either case, you need to download three items: 

• the Manual

• the Programme Shell (Papyrus Retriever)

• the Programme Contents. 

Further details are in the manual which you can read immediately on the web using your
current browser. 

4.  PROMOTING SOCIAL COMPETENCE: PRACTICE AND RESOURCES GUIDE

The full (electronic) practice section of the guide contains brief details of one hundred schools
or other establishments across Scotland which have developed interesting practice in
promoting social competence, and ten deeper studies of various kinds. It reviews the lessons
learned from practice in terms of successful approaches and organisational issues in the
process of delivery.

The full (electronic) resource section of the guide surveys resource packs available for the
promotion of social competence, including many which have been developed abroad. It
describes the key features of each approach and maps their coverage onto the Scottish 5-14
curriculum areas and levels by the use of keywords. Issues of delivery, in-service requirements
and sustainability are considered. 

The electronic version of the guide enables selective searches to be made and allows relevant
material to be printed out in hard copy. For those with limited access to facilities, or needing
a brief introduction to these resources, a limited selection of the contents of the guide is
available in hard copy in the publication you are reading now, the Taster Pack.

An electronic version of the full Practice and Resources Guide is available at both web sites
(http://www.svtc.org.uk and http://www.dundee.ac.uk/psychology/prosoc.htm) and can also
be found on the CD-ROM. Paper copies can be printed out from these electronic versions.

5.  PROMOTING SOCIAL COMPETENCE: TASTER PACK 

Copies of this Taster Pack can be ordered directly from the Scottish Consultative Council on
the Curriculum using the voucher which was sent out to schools in the Curriculum File in
October 1998. If you do not have a copy of the voucher, you should contact SCCC at: 

Gardyne Road
Broughty Ferry
Dundee  DD5 1NY. 
Telephone  01382 455053 
Fax  01382 455046
E-mail  reception@sccc.ac.uk

Electronic versions are available to download from both web sites (http://www.svtc.org.uk
and http://www.dundee.ac.uk/psychology/prosoc.htm) and file copies can be found on the
CD-ROM. Paper copies can be printed out from these sources.
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6.  COMBINED EFFECTIVENESS SURVEY AND PRACTICE AND RESOURCES
GUIDE  CD-ROM

The full electronic versions of the Effectiveness Survey and the Practice and Resources Guide are
available together on a single CD-ROM for those who prefer this medium. The CD-ROM
will also contain electronic versions of all the project publications which may be used to print
paper copies. The CD-ROM may be ordered directly from the Scottish Consultative Council
on the Curriculum using the voucher which was sent out to schools in the Curriculum File in
October 1998. If you do not have a copy of the voucher you should contact SCCC at the
address given in section 5 above.

PROMOTING SOCIAL COMPETENCE AND THE SCOTTISH VIRTUAL
TEACHERS’ CENTRE

The full range of project resources can be found on the Scottish Virtual Teachers’ Centre web
site (http://www.svtc.org.uk). With a project of limited time scale such as the Promoting
Social Competence Project, the number of centres of effective practice and the range of
approaches identified was inevitably limited and likely to date quickly. By placing the project’s
resources within the Scottish Virtual Teachers’ Centre, there is considerable potential for
future development and up-dating if they prove to be useful to schools. It is hoped that the
project outputs will not only be useful in themselves, but may also serve as a model for the
future on which effective networks can be built. These developments will be centered in the
Scottish Virtual Teachers’ Centre.

For the foreseeable future, the separate Promoting Social Competence Web Page which was
originally established by the project at Dundee University, will also continue to exist. This has
proved popular not only in Scotland and has helped the project to establish international links
(http://www.dundee.ac.uk/psychology/prosoc.htm).
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1.  The Practice Guide

The Promoting Social Competence project aims to play an important role in identifying and celebrating the wide range of
effective practice which is to be found in Scotland. The one hundred case studies which are written up in the full Practice
and Resources Guide are representative of a much wider range of initiatives which are already in place in schools and
authorities. Other examples of effective practice in this field can be found from a variety of sources including:

• The Scottish Schools Ethos Network 

• The Improving School Effectiveness Project 

• Scottish Network for Able Pupils 

• Centre for Residential Childcare 

• Good Practice in our Schools 

• Schooling With Care, SOEID

• Raising Standards-Setting Targets: Case studies from secondary schools, SOEID.

It is also possible to build a larger picture of effective practice by attending some of the range of national conferences at
which examples of good practice are recognised and discussed. Schools which are considering a new initiative, or further
development of their existing practice, can benefit from networking with others who have relevant experience. Awareness of
achievements by colleagues elsewhere can also enhance staff confidence and so help schools to face new challenges.

The one hundred cases were written up in a format which is designed to:

• make it easier for individual schools to build effective networks

• facilitate the sharing of experiences and insights

• raise issues which may benefit from central, national or local authority intervention

• identify useful resources or individuals/groups who could provide training/support.

The guide will inevitably become dated over time, but we hope it will serve as a model for the future to help schools who
feel they are working in isolation, and it may also ease communications among the 32 independent education authorities.
If the format works, there is no reason why it cannot be developed within the context of the Scottish Virtual Teachers’
Centre where the guide is now based. The one hundred cases serve as a directory, designed to help you find useful
information. In their electronic form, they have the advantage of being searchable. This should make it easier to trace
topics, specific needs or specific strategies. 

The ten examples which follow contain only extracts from the full case notes and are presented mainly for illustration
purposes. They have been chosen so that they will enable schools who do not have full access to the electronic version to
pursue the sort of activities encouraged in Taking a closer look at promoting social competence.

1.1  Case studies of school practice
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The diagram below illustrates what a full data entry in the Practice and Resources Guide looks like. It is followed by ten
extracts to help you with your audit. It is important not to focus solely on the ten cases highlighted. Check within your
own authority for similar projects which are likely to be more locally relevant.

Data Sheet

Structure of the Practice Guide Data Sheet

Contact

Summary

Lessons

Issues

What is available?

Who is available?

Validation/evaluation

Effective cost

Keywords

Lessons
Key lessons you
would like to
pass on to others
on a similar
approach.

Issues
Key issues which, if
resolved, would help
future initiatives.

What is available?
Resources used and where
they can be obtained. List
of publications or in-
house resources you could
make available. Literature,
books or journals.

Effective cost
Approximate estimate of
staffing, training and
resources costs, if
available.

Keywords
To assist with electronic searches.

Who is available?
Multi-agency
input/contacts.
Training providers.

Validation/evaluation
How do you evaluate?
Are reports available?
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St Kenneth’s Primary School  
Blairmore Road 
Greenock  PA15 3JS. 
Telephone  01475 724413.

Local Authority: Inverclyde

Title: High Expectations

Summary: 

The headteacher and staff have clearly worked hard to establish an ethos of achievement and to raise children’s expectations
of what they can achieve if they set their minds to their goals. Key factors include the shared commitment of staff,
knowing and valuing every child and finding opportunities to recognise and acknowledge successes in every aspect of
school life. 

Lessons

• the importance of ensuring that every child receives positive emotional support and feels valued as an individual

• after any incident, pupils receive a fresh start with clear expectations from staff that they will succeed

• because the teachers have become significant adults, the pupils strive not to disappoint them

• responsible behaviour and empathy for others can be taught from a very early age.

Issue

• effective partnerships with parents are essential. It is crucially important that parents are informed of their
children’s achievements and successes. This ensures that if an occasion arises when some bad news is reported to
them, then they will be supportive of the school.

What is available?

TACADE.   Skills for the Primary Child*.   Kidscape.   Safety Net.   The Learning  Game*.

Case 1
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Lecropt School 
Bridge of Allan  FK9 4NB.  
Telephone  01786 834498.

Agency: Barnardo’s

Title:  Lecropt Project

Summary:

The Lecropt project is an innovative, special provision developed by Barnardo’s in Central Scotland. It provides highly-
focussed support for individual pupils with severe social, emotional and behavioural difficulties, working to maintain them
in their local community and to re-integrate them into mainstream schooling.

Lessons

• a policy of never excluding and not rejecting children can be maintained if sufficient staff resources are available,
the staff team is well supported and a child-centred ethos is maintained at all times

• need for effective professional supervision for staff who are working interpersonally with challenging pupils

• well integrated, interagency teams develop attitudes and skills which have the potential to be more widely used.

Issues

• how can the attitudes and skills developed in specialist provision be made more widely available to schools where
they are likely to apply to a wide range of pupils and prove a valuable support to staff?

• what level of progressional supervision is given to mainstream teachers working interpersonally with children?

What is available?

Barnardo’s games and resources.   Kevin Smallwood Publishers*.  Self-Esteem Directory*/§.

Who is available?

Judith Brearley, Educational Consultant.
Scottish Institute of Human Relations*.
Dr Liz Cusworth, Consultant Child and Adolescent Psychiatrist, Falkirk Royal Infirmary.

Case 2
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Richmond Park School  
30 Logan Street  
Glasgow.  
Telephone  0141 339 5835.

Local Authority: Glasgow

Title: Richmond Park School

Summary:  

Promoting Positive Relationships (PPR) among pupils, staff and community is a core element of the school development
plan with a Quality Team on PPR consisting of staff from a variety of backgrounds, teachers, auxiliaries, nurses and
therapists. This team, using its knowledge and experience of the school and its population, is challenged to use the
performance indicators in How good is our school? to agree and set targets that are short, medium and long term. Part of this
target setting is to identify resources, human and material, and staff development opportunities. Self-evaluation is the key
to monitoring the success of the team’s work with more formal assessment and support being undertaken by the Quality
Steering Group. Expressive arts, projects in music and performance allow access to alternative and targeted therapies.

Lessons

• expectations need to be high but are different in different schools and for individual pupils

• there is an important link between school structure and the development of pupil behaviour

• the impact of ICT has the power to radically change the delivery of the curriculum, focussing on the way teachers
teach and the way learners learn.

.
Issues

• major changes in society with the gap between the ‘haves’ and the ‘have nots’ getting bigger

• the equation of ‘I want’ to ‘I have the right’

• the mismatch between the technological world we live in and the classroom

• missed opportunities, the power for radical change, the head in the sand syndrome.

What is available?  

Tacade.   Skills for the Primary Child*.   Celebration Tree.   Happy/unhappy face cards.   Circle time*.   Learning game*.
Brain Gym*.   New technology.

Who is available?

Gordon Phillips
Principal 
Daldorch National Autistic Society School 
Catrine.

Margaret McFadyen 
Assistant Headteacher 
Hamden School.
The Challenging Behaviour Unit is gaining a credible reputation for the delivery of in-service training to schools with
pupils with difficult and complex behaviours. 

Case 3
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Gwen Leslie 
Brainwise Scotland (Brain Gym)
18 Mar Drive 
Bearsden 
Glasgow  G61 3LY.

Margaret Martin 
Margaret Martin Associates 
121 Milngavie Road 
Glasgow  G61 2QJ.

Jack Black 
The Learning Game
36 Spiers Wharf 
Port Dundas 
Glasgow  G4 9TB.
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Falkirk High School   
Blinkbonny Road  
Falkirk  FK2 5BZ. 
Telephone  01324 629511.

Local Authority: Falkirk

Title: ASDAN

Summary:

The use of ASDAN* materials in Lifeskills classes must be set in the context of a whole-school ethos which values the
positive achievements of all its pupils and regards the ASDAN programme as one of several effective tools to that end.

Who is available?

ASDAN Network, support and training, now operating across Scotland. Contact: 
Alan Scott
Scottish Coordinator
Greenwood Academy
Dreghorn
North Ayrshire.
Telephone  01294  213124.

ASDAN 
27 Redland Hill 
Bristol  BS6 60X. 
Telephone  0117 923843.

Training has been provided through ASDAN at the University of Strathclyde, Jordanhill Campus and Northern College,
Aberdeen.

Limitations

• need to train and support staff in new procedures

• five-year plan to bring all classes into the scheme.

Case 4
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John McCabe
Woods Education Support Service
5 Murrayburn Drive
Edinburgh  EH14 2SU.
Telephone  0131 458 3433.

Local Authority: City of Edinburgh

Title: Education Support Service

Summary:

The Woods Education Support Service is one of a range of services offered by the Woods Youth Centre to young people
between 11 and 18 years of age who live in the West of Edinburgh. WESS is staffed by a multi-disciplinary team of
teachers, social workers and community education workers. WESS benefits from the integration of the varied attitudes and
skills that these staff bring into the team. The Woods Youth Centre also serves as a base for a team of Youth Strategy Social
Workers. As a result of a multi-agency team working for several years with groups of challenging young people, their
parents/carers and the young people’s schools, the team has developed a level of skills and a range of approaches which are
recognised as invaluable by mainstream staff. WESS provides in-class support, individual support, counselling in schools,
group work and work experience as well as off-site provision on a morning or afternoon basis. Its main purpose is to re-
integrate young people into the school and/or to maintain them in their own community thus avoiding the need for
residential care.

Lessons

• from the outset, pupils have remained on the roll of their original school and been timetabled in a way which fits
their needs. This is important in terms of ownership of the responsibility for the education of the young person
and also for their reintegration as the school is not in a position to refuse its own pupil

• importance of recognising the achievements of young people

• importance of becoming significant in the life of the pupils and their parents/carers

• importance to young people of gaining success in an educational setting.

Issues 

• consideration should be given to the career development of staff involved. This would ensure fair treatment, allow
for more effective use of the skills they have acquired and facilitate the continuing recruitment of high quality
staff.

• consideration should be given to the range of contracts of employment that multi-agency staff work to, in order to
create employment conditions which are common to all staff yet appealing enough to recruit high quality staff.

Case 5
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Kathleen Gibbons, Headteacher or Frank Devine, Depute Headteacher
St. Kentigern’s Academy
West Main Street
Blackburn 
West Lothian.    
Telephone  01506  656404.

Local Authority: West Lothian

Title: Peer working 

Summary:

The school has developed a range of opportunities for peer working; Peer Support with PSD classes; using a Peer Support
video and materials; paired reading and a reading club; senior pupils trained by an educational psychologist using video
and role play; peer work support within the Learning Support department; senior pupils trained by the Learning Support
department. Within the school, the senior management team discussed a mentoring scheme using S6 pupils to support
fellow senior pupils in subject areas. (See also the Times Educational Supplement Scotland, Friday 1st May, 1998).

Lessons

• senior pupils felt that there was an advantage in having an age gap between the peer supporters and the pupils
they worked with

• pupils recognised that maturity was a factor in deciding areas in which support could be provided

• it was important to have time to get to know pupils and for them to get to know the peer supporters available.

Who is available?

Tom Snow, Principal Teacher (Guidance)
Irene Dodd, Principal Teacher (Learning Support)
Tom Penman, Principal Teacher, Craft, Design and Technology and the local Rotary.

What is available?

Local Rotary funded Peer Support video and training pack.

Evaluation

• the school was involved in target setting and a school review 

• HMI inspection in April 1998.

Case 6
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Margaret Gemmill 
Methilbrae Youth Information Drop-In Centre
c/o Methil Community Education Centre 
Bowling Green Street 
Methil  
Fife  KY3 4DH.
Telephone  01333 59 2550/1/2/3.

Local authority: Fife

Title: Youth Participation

Summary:

Fife Council’s Youth Participation Policy is supporting local young people to voice their needs and expectations of local
services. While the young people were positive about their schools, mentioning in particular the development of peer
mediator systems, they clearly felt that they were not really being listened to and, in particular, that listening was selective.
They felt it did not really include pupils like them. By contrast, they felt fully involved in dialogue with the local
community and that they were being given real responsibility.

Lesson

• importance of young people feeling valued and having this confirmed by being given real responsibility which
includes management and representative roles within the project and community events. 

Issue

• listening to the local parents and the pupils who formed the Management Committee highlighted tension areas in
respect of control issues, for example, adult’s level of responsibilities for safety, health issues and guidance in
respect of limited youth responsibility and trust levels.

What is available?

Fife: Youth representation on statutory/voluntary sector Management Committees. 
Youth forum and policy on participation. 
Youth Management Groups. 
Youth European Work supporting Fife Council’s Youth Participation Policy. 
Fife Council’s Youth Work Health Education Pack.

Who is available?

Local community education for support and guidance.
Community Access and Social Work, for guidance and funding.
Various Community Services Departments, outdoor education, libraries and museums.
Voluntary Service input.
YMCA ScotQuest* training scheme; provided training and relevant experiences for young people.

Case 7
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Edith Forrest and  Sharon Watson 
Support for Learning 
79 Dunkeld Road
Perth.

Local Authority: Perth and Kinross

Title: Stop Think Do

Summary:

The behaviour support team of teachers is peripatetic and works within mainstream schools in Perth and Kinross. It aims
to provide a constructive enhancement of the school’s care for pupils who are experiencing emotional and/or behavioural
difficulty. A range of practice has been developed which includes in-class support, therapeutic work with individuals or
groups, circle work, staff development through INSET and Planned Activity Time, and work with management to support
and develop whole-school policies.

Lessons

• establish good communications and effective links with staff, parents and other agencies

• maintain self-esteem of both staff and pupils

• the effectiveness of a good whole-school policy for Positive Behaviour Management

Issue

• consultation time is essential to allow planning and review with class teachers; cover is provided by the
management team.

What is available?

Circle Time - J Mosely*.  
Stop Think Do - L Peterson and A Gannoni*/§.
Managing Behaviour - Bill Rodgers*.
Non-directive play policy and model based on V Axline and V Oaklander*.
Scripted/Guided Fantasy in the Classroom - E and C Hall, A Leech and M Murdoch*.
Skills for the Primary Child - TACADE*.
Overview of Esteem Builders Programme - Dr Michelle Borba*/§.

Case 8
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Home-School Employment Partnership 
Merksworth High School 
Gockston Road 
Paisley  PA3 2NG.
Telephone  0141 848 7963 Fax  0141 848 5306.

Local Authority: Renfrewshire

Title: Home-School Employment Partnership

Summary: 

HSEP was set up in 1991 to support the educational achievement of young people in the Ferguslie area of Paisley. It aimed
to establish closer home-school links. Activities include:

• attendance support

• group work in local primary and secondary schools

• reading support

• PASS able pupil programme

• preparation for leaving school including leaver’s residentials

• post-school contacts

• home visiting.

Issues

• raising expectations of parents, pupils and staff

• the need to raise expectations and develop the self-esteem of pupils

• developing social competence as young people leave school to move into employment, training or further or
higher education

• promoting multi-disciplinary work and providing training

• developing collaborative work with teachers.

What is available?

Training on: 

• home visiting

• issue-based group work

• reading support.

Who is available?

HSEP staff and partners from local schools.
Social Work Department.
Community Education.
Psychological services.
Pamela Robertson QIE*, University of Strathclyde.

Case 9
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Sister Patricia Gribbin
Kelvin School
69 Nairn Street 
Glasgow  G3  8SE.
Telephone  0141 339 5835.

Local authority: Glasgow

Title:  Kelvin School

Summary:

Kelvin is a school for children with severe visual impairment who also require additional support. Many of the pupils are
blind with multiple disabilities and require the services of a multi-disciplinary team. A number of pupils have
communication problems and exhibit varying degrees of behavioural disorder. The philosophy and ethos are built round
the dignity of the child regardless of the extent of the challenging behaviour. Gentle Teaching* techniques
are frequently used to prevent and/or deal with outbursts. Each child has an Individualised Educational Programme and
difficult behaviour is tackled through this IEP as well as being effectively managed through a class-thematic approach
which builds up social awareness and self-esteem.

Lessons

• need to emphasise the positive attributes and abilities of pupils and to develop emotional competence

• need to help children communicate

• use of objects of reference and signifiers

• use of music and the arts to provide a therapeutic medium to communicate feelings

• need to work closely with parents.

Issues

• confusion in pupils with complex learning difficulties who are also blind and have difficulty communicating
verbally

• low self-esteem in pupils who can communicate verbally but have moderate/severe learning difficulties

• need to provide support at home for the family as well as the young person; respite care is needed.

What is available?

Gentle Teaching - David Gill*.
Research by Lilli Nielson in Denmark §.
Adaptations of methods developed in the Instituut Voor Doven in The Netherlands §.
Work of Valerie Sinason, Psychotherapist, Tavistock Clinic and St George’s London §.
Literature from RNIB.   

Who is available?

SENSE Quarriers, Chavey Downs.
National Children’s Homes.     Barnardo’s.

Case 10
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The Promoting Social Competence Project was asked to:

• identify examples of relevant good practice in Scotland

• highlight new, emerging approaches which merited further exploration.

In many cases, school developments were based on specific approaches adopted from research, from a particular theorist or
perhaps associated with a pre-packaged resource. Examples of such approaches include:

Anger Control Attunement Theory Circle of Friends

Circle Time Differentiation Learning Game

Lessons for Living Peacemakers Peer Mediation

Peer Support Positive Discipline Positive People

Promoting Positive Relationships Solution-focussed therapy Spin

Therapeutic crisis intervention Thinking Skills Working with parents for change

Before considering the introduction of new approaches, it is worth spending time considering how well the education
system supports existing practice. Several important issues emerge.

On 27th May 1998, almost one hundred practitioners from a range of professional backgrounds, along with some parents
and pupils, met together in The Scottish Office to discuss social competence. The full report, entitled Focus on social
competence: report on a meeting of ‘expert witnesses’, is one of the resources made available by the project. It is worth looking
at the comments recorded when participants were asked to discuss the development and implementation of ‘packaged’
approaches.

• In order for a packaged  approach to have a chance of success, attitudes, values in operation and the ethos into
which the package is to be adopted are important.

• Valuing others; a caring ethos; concern for the self-esteem of staff and pupils; effective leadership; and a
commitment to effective training and support are prerequisites.

• Any approach adopted should be client-group centred and also recognised, accepted and valued by the whole
community in which it is being applied and not simply by those directly involved in selecting it.

• Staff should be involved in open discussion and should feel motivated to adopt the approach.

• It is important to discuss values, beliefs and attitudes, and to consult with parents and pupils.

• Ownership; those involved should feel in control of the approach rather than feel constrained by the requirements
of the content or manuals.

• Packages lend themselves to monitoring, supervision and quality control. They may also include research evidence
of their effectiveness, training manuals and material for class use. Training can be effectively and centrally
delivered.

• Where an approach is to be adopted, it is often essential that parents are made fully aware of the rationale behind
the approach.

• Partnership between those who owned or had developed the package and those who were directly involved in
delivery was essential. It was also important to include staff who were not directly involved as well as ancillary
staff. All staff should be given the opportunity to be involved in the development of strategy and policy.

• Success is very dependent on effective backing by senior management.

• Networking between individuals or schools who were adopting or adapting a recognisable package was of
considerable benefit for training, support, development and quality control.

1.2  Considering specific approaches
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• Structured approaches often lend themselves to more formal evaluation.

• Carefully used, an off-the-shelf package may save time and provide considerable support to the user but the
requirements of using the package should not be allowed to limit or restrict.

• Support; even though structured packages may be well supported with manuals and materials, there is still a need
for support for staff adapting materials and help with problems which are likely to arise especially in the early
days.

• It is of considerable help if there is a staff support group for those involved who are developing the approach,
often in their own time.

• The effective cost is that management need to make identified and protected time available for development.

• It is essential to keep reports on progress. Support from above, including politicians, can help the spread of
effective new approaches.

• Training; where a package is being adopted, there should be a formal strategy in place to train and support staff
who are directly involved as well as ensuring that all staff, parents and pupils understand the thinking which
underlies the approach.

• Team teaching is an effective way of extending the potential application of a structured approach.

• Build on existing strengths; share skills already there.

Key Point

It is important to strike a balance between rigid application of externally proven approaches,
and individual creativity and staff ownership. 

During the life of the project, the project team felt that promoting social competence should not be regarded as a new
initiative. They were focussing on raising achievement, enabling schools to attain targets they had already identified,
achieving success in and beyond school through the promotion of social competence.

• Given the recent pattern of national funding and national initiatives, what is the best way to support the
promotion of social competence and ensure it is given priority as a means rather than an end?

• How many national initiatives, for example, ‘Inclusion’, ‘Raising Achievement’, ‘Target Setting’, ‘Early
Intervention’, ‘Higher Still’, ‘Drugs Education’ and ‘Citizenship’ are dependent for their success on the social
competence of young people?

Whether we are looking at sustaining existing practice or introducing new approaches, there are several issues which appear
to be relevant:

• How do we ensure that time is made available for developing new initiatives?

• Support for approaches can be built by ‘growing a group’/networking. Central coordination can help by updating
staff on new or alternative approaches and strategies. The ‘Ethos Network’ is an excellent model. Can it provide
the support needed, or do we need a social competence network?

• Devolved management and devolved staff development budgets facilitate greater freedom in staff development.
Decisions are now made at school level. It is possible to buy in expertise from a wide range of agencies to provide
training. Is this the most effective model for promoting new approaches or can it lead to repetition and continual
reinventing of the same wheels?

• There is a need for long term evaluation; initiatives backed by research. Who will provide or support research to
make this work?

Social competence in the context of other developments
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On a number of occasions, the project observed the process by which a specific approach was being encouraged.  Key staff
were brought together from a wide range of schools. The materials presented were first class, the presentations being both
practical and charismatic. Staff were enthused; they related to the approaches; feedback on the review sheets was positive;
and there was a determination evident as they returned to schools. We generally made follow up contacts over several
months because it was hoped that we could write up developments. It became clear that in many cases relatively little
development resulted. The experience may well have improved the attitudes and skills of the staff involved with positive
results for the schools. However, there was little evidence at school level of clear impact. The staff involved could not be
criticised. The difficulties they faced in a day-to-day situation did appear to be insurmountable. They remained convinced
that the approaches had potential but felt they had been unable to realise it.

• How do we know that we get value for money from training events? 

• How do we ensure there is time and support to develop new approaches at school level without which the initial
investment will be unrealised?

In some ways, the issues facing educational innovators are similar to those facing innovators in the business world.

• How do we support small-scale innovations?

• Where does the funding come from?

• What is the best model for making funding, support and training available?

• What are the best models for linking grassroots-level practitioners who have innovative ideas to those who have
research, product development, presentational and marketing skills?

Other issues include:

• How do we communicate ideas and training opportunities? 

• How do we disseminate best practice?

• How do we ensure that mainstream initiatives and developments are supported so that networks have a chance to
grow?

• How do we make experienced staff, who have developed new skills in special schools or specialised off-site
provision, available to mainstream schools?

• How important is programme integrity?

• How important is quality control of delivery as it progressively cascades to less experienced staff?

• How do we resource evaluation and research?

When asked how they ensured quality control, the one hundred ‘expert witnesses’ referred to a number of approaches
including:

• feedback from pupils/parents/staff

• where skills have been communicated and staff taken on board; evidence of use in practical contexts

• the importance of changing language, to be creative in evaluation

• the need for flexible, creative approaches 
(overheard: ‘since when did measuring a plant make it grow?’)

• informal evaluation and assessment

• self-assessment by children

How can development be made more effective?
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• formal assessment may generate ideas then individualise

• space required for individual teachers to have own initiatives; too much time is spent on other people’s ideas

• do not let the development plan take over completely; protect time to allow individual teachers to develop their
own initiative.

Key Point

Promoting social competence can only be effective when there is a commitment to a whole-school
approach, with staff support, backed by training and support for development and evaluation. 

By locating the resources of the project within the Scottish Virtual Teachers’ Centre, we hope we have ensured future
continuity by providing a point of contact for everyone committed to the promotion of social competence. If the resources
prove to be useful and there is a desire to develop the dissemination of information and resources, the centre will have a
role to play. If those involved wish a central contact point, the centre also has the potential to provide one.
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2.  The Resources Guide

The resources guide contains references to individuals and organisations who are able to provide insights, experience,
support and training to schools which are attempting to promote social competence. The table below illustrates this.

2.1  People

Adolescent Therapeutic Trust

Susan McIvor
James Gillespie High School
Edinburgh.

Aberlour Childcare Trust

Grace Gunnel
Headquarters
36 Park Terrace
Stirling.
Telephone  01786 450335.

Fast Forward Positive Lifestyles

Neil Robertson
4 Bernard Street
Edinburgh  EH6 6PP.
Telephone 0131 554 4300
Fax 0131 554 4330
E-mail admin@fastforward.org.uk

Improving School Effectiveness Project

Pamela Robertson
Project Manager
Quality in Education Centre
University of Strathclyde
Jordanhill Campus
76 Southbrae Drive
Glasgow  G13 1PP.
E-mail  p.robertson@strath.ac.uk

The Trust supports and encourages therapeutic training
for teachers working in schools. It addresses issues which
should concern any adult working interpersonally with
young people.

The Trust offers consultancy and training and manages a
range of successful projects in Scotland.

Fast Forward has an excellent track record of working
with young people, communities and schools. A range of
publications has been issued to schools and is worth
requesting.

The project has gathered baseline data for over 80
Scottish schools. It has developed a range of
questionnaires for use with staff, pupils and parents which
has considerable relevance to schools and to promoting
social competence. It may be possible to negotiate support
and training.
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Learning Unlimited

Ian Smith
1 Craigton Gardens
Milngavie
Glasgow  G62 7AS.
Telephone  0141 955 1514
E-mail         ian.m.smith@btinternet.com
WWW        www.learningunlimited.co.uk

Practical training and support

Sandy Peterson
Uphouse
Skelberry
Vidlin
Shetland  ZE2 9QD.
Telephone 01806 577321 /  0131 652 0700.

Scottish Schools Ethos Network

Judy Arrowsmith  /  Gina Reddie
Moray House College
Holyrood Road
Edinburgh.
(Temporarily at Cramond Road North, Edinburgh,
telephone 0131 312 8771).

Study Support

Prince’s Trust
18 Park Square East
London  NW1 4LH.

Scottish Community Education Council

SCEC
Rosebury House
9 Haymarket Terrace
Edinburgh  EH12 5EZ.
Telephone  0131 313 2488.

Offers two kinds of services for teachers, schools and local
authorities to help to improve teacher morale and
professional expertise, raise student achievement and
develop schools as part of learning communities.

Training for teachers or direct help to schools to create
effective structures to support challenging pupils in class
and to develop behaviour support; inter-agency
cooperation.

The Ethos Network supports schools and holds a
databank of information based on Ethos Indicators and
Ethos Questionnaires.

National conferences and training events, publications,
handbooks and communication of best practice are
supported. The Study Support Handbook is due for
publication; ‘Community Partnerships’.

Includes the Scottish Youth Issues Unit to develop
strategic community approaches to youth issues.
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The resources guide also contains references to a range of approaches which has been researched and developed to promote
social competence. A selection of some of the approaches which are described in the guide follows. Table 2.2 summarises
their key characteristics in diagrammatic form.

Anger Control §
Hazel Crawford 
Canonmills School 
Rodney Street
Edinburgh  EH7 4EL.      
Telephone 0131 556 6000.
This particular approach was developed and used in a special school in Edinburgh.

ASDAN §
For Scottish contacts:
P Galbraith 
Rector
Greenwood Academy 
North Ayrshire.

ASDAN Central Office 
27 Redland Hill 
Bristol  B26 6UX.   
Telephone 0117 9239843.
ASDAN: Award Scheme and Accreditation Network is based at the University of the West of England. Programmes focus
on key skills, challenge and preparation for independence.

Circle Time §
Jenny Mosely*.  Molly Curry*.  Murray White*.  Lucky Duck Publications*.
The best source of information on all the Circle Time material is the Self-Esteem Directory*/§
which costs £6 from:
Smallwood Publishing 
The Old Bakery
Charlton House
Dour Street
Dover
Kent  CT16 1ED.
Telephone 01304 226800 
Fax 01304 226700. 

Classwide Social Skills §
Joel Hundert and Penny Burlack
Behaviour Therapy Consultation Service
Residence 3636 
Chedoke-McMaster Hospital
Hamilton
Ontario  L8N 3ZS. 
Telephone (905) 383-5744.
The programme is based on a range of 22 basic social skills, easily grasped by pupils, parents and staff. Although simple in
concept, the approach is capable of considerable development. The programme also gives pupils, parents and staff a set of
constructs and a language which enables them to become involved in developing social skills in pupils.
Kindergarten/early childhood manual, $55.  
Primary 1-4 manual, $99.
P5-S1, manual, pupil workbook and sample tape, $170. 
Tapes, $99 each.
Full set P5-S1 with site licence, $650 (all Canadian dollars).

2.2  Approaches
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Cognitive Skills §
The Reasoning and Rehabilitation Programme, developed within the Scottish Prison Service, has considerable potential for
use in schools. Training may be negotiated with the Scottish Prison Service College. 
Contact:
Scottish Prison Service College
Polmont.
The Cog-Skills Programme was developed by Fabiano and Porporino* and has been introduced in Scotland by the Prison
Service.

Conflict Resolution §
Conflict Resolution and Peer Mediation.
Elizabeth Lawrence
The Flat
Old Ballikinrain
Balfron 
By Glasgow  G63 0LL. 
Extensive work has been undertaken with schools in Scotland on conflict resolution through Circle Time and Peer
Mediation.
Also contact:
Hilary Stacey and Pat Robinson
Catalyst Consultancy
5 Cambridge Road
Kings Heath
Birmingham  B13 9UE. 
Telephone 0121 441 1222. 

Going for Goal §
Steven Danish or Alice Westerberg
Life Skills Centre 
West Virginia Commonwealth University 
800 West Franklyn Street
Richmond
Virginia 32384-2018. 
Telephone USA 804 828 4384 
Fax USA 804 828 0239.

10 hour programme of peer work.

Learning Game § 
The Learning Game 
36 Spiers Wharf
Port Dundas 
Glasgow  G4 9TB.  
Telephone 0141 333 9393.

Mentoring §
The Valued Youth Programme is worth considering. 
Contact: 
Gethin Davies 
Second City Second Chance  
108 Weoley Road 
Birmingham  B29 5HA. 
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PATHS §
Promoting Alternative Thinking Strategies
National Deaf Children’s Society 
15 Dufferin Street
London  EC12 8PD. 
Telephone 0171 251 0123.
Materials are best suited to primary pupils with potential in S1-S2.  A recent conference in Glasgow was well attended by
teachers and educational psychologists who were impressed. Materials originally available from:
Developmental Research and Programs Incorporated
130 Nickerson Street
Suite 107 
Seattle 
Washington 98109.  
Paths, $550 (US).  
Turtle unit, $145 (US).  
Both, $640 (US).

Peer Work §
A wide range of resources exists.
Fast Forward* is running a series of training events using its own programme.
Contacts include Ruth Gregory for information about Peer Support*.
Contact her at: 
Oban High School 
Soroba Road 
Oban. 
Telephone 01631 564231.
Margaret Winton can provide the Peer Education Schools Directory*.
Contact her at: 
Tayside Health Promotion Centre 
7 Dudhope Terrace 
Dundee  DD3 6HG.
Rey Carr* for a wide range of approaches internationally.
Roehampton Institute* in London is another source.

Skills for the primary child (£60).  
Skills for life (£135).
Skills for adolescence is dated but a few copies are still available (£42) from:
TACADE Lions Clubs International  
Quest International
1 Hulme Place
The Crescent
Salford
Greater Manchester  M5 4QA.
Telephone 0161 745 8925 
Fax 0161 745 8923.

SPIN. Video Interaction Guidance in Schools 
Penny Forsyth
Association of SPIN*VIP   
Department of Educational Psychology
St Ninian’s Primary School   
Dochart Terrace  
Dundee  DD2 4HB.   
Telephone 01382 435780      
Fax 01382 435800.   
This well-developed approach is based on using a video-feedback approach to modify parents’ interactions with their
children or teachers’ interactions with pupils. 
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Stop Think Do §
Rob Mackenzie 
NFER-Nelson
Darville House
2 Oxford Road West
Windsor  SL4 1DF.
Alternatively, contact John King at the Australian Council for Research in Education.
The programme is based on a simple traffic lights concept which is easily grasped by pupils, parents and staff. Costs vary
depending on the stage but a full range of resources is available.

Study Support
Prince’s Trust Study Support
18 Park Square East 
London  NW1 4LH.
Financial support, support materials and a network of contacts are available to help schools develop supported study.

Thinking Skills
Originally developed under the title ‘Learnucopia’ by Matthew Boyle in Glasgow. 
Matthew can now be contacted at: 
The Quality in Education Centre
University of Strathclyde 
Jordanhill Campus 
76 Southbrae Drive 
Glasgow  G13 1PP
where he is further developing and piloting the approach.
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Table 2.2  Information on approaches to promoting social competence.

Parent training resources

Pupil resources

Teaching manual

Ease of implementation

Potential for development 
in Scotland

Anger Control 2 3 ✓ ✓ ✓ ✓ ✓

ASDAN 3 3 ✓ ✓

Circle Time 3 3 ✓ ✓ ✓ ✓ ✓ ✓

Classwide Social Skills 3 2 ✓ ✓ ✓ ✓ ✓ ✓

Cognitive Skills 2 1 ✓ ✓ ✓ ✓ ✓

Conflict Resolution 3 3 ✓ ✓ ✓ ✓ ✓

Going for Goal 1 1 ✓ ✓ ✓ ✓ ✓

Learning Game 2 3 ✓ ✓ ✓ ✓ ✓

Mentoring 3 1 ✓ ✓ ✓

PATHS 3 2 ✓ ✓ ✓ ✓ ✓ ✓

Peer Work 3 3 ✓ ✓ ✓ ✓ ✓

Skills for Life 3 3 ✓ ✓ ✓ ✓ ✓ ✓

SPIN 3 2 ✓ ✓ ✓ ✓

Stop Think Do 3 2 ✓ ✓ ✓ ✓ ✓ ✓

Study Support 3 3 ✓ ✓ ✓ ✓

Thinking Skills 3 3 ✓ ✓ ✓ ✓ ✓

Support and training 
available in Scotland
Support and training 
available in UK
Support and training 
available internationally
Level of implementation: 
class teacher
Level of implementation: 
whole school
Level of implementation: 
cluster/authority
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Reviewed books

The books listed below have been reviewed by the project team and have also been displayed at conferences around
Scotland during the last twelve months where they have attracted considerable interest from teachers who found time to
browse them. 

Table 2.3 Review of literature.

2.3  Literature

Author

M J Elias et al

Arnold P Goldstein

Daniel Goleman

D R Grossnickle et al

Joel Hundert

Title

Promoting Social and
Emotional Learning
ISBN 0-87120-288-3

The Prepared Curriculum
ISBN 0-87822-295-2

Emotional Intelligence
ISBN 0-7475-2622-2

Developing Personal and
Social Responsibility
Enhancement: a guide to
community action

Social Competence in Young
Students

Publisher

Association for Supervision
and Curriculum
Development, Alexandria,
Virginia, USA.

Research Press
2612 North Mattis Avenue
Champaign
Illinois  61821.

Bloomsbury Publishing
2 Soho Square
London  W1V 6HB.

National School Safety Centre
Peperdine University
Malibu
California  90263
USA.

Pro-Ed
8700 Shoal Creek Boulevard
Austin
Texas.

Comment

Comparison of approaches,
review of research literature
and visits to sites of good
practice. How to develop,
implement and evaluate
effective strategies to promote
social competence. Details of
contacts with sites and details
of approaches used. An
excellent US resource if you
are about to promote social
competence.

Teaching pro-social
competence. An array of
courses explicitly designed to
teach adolescents and young
people interpersonal skills.

Widely known and often
quoted. Discusses emotional
intelligence and provides
reference to a large number of
social competence approaches
and initiatives in the US. A
key text if you have not
already read it.

The book suggests ways in
which the local community,
parents and schools can
cooperate to produce
responsible citizens. Two
copies of the book are
available in the Social
Competence Archives.

Theory, research, discussion
and teaching approaches. The
basis for the Classwide Social
Skills programme. Essential
reading for anyone
considering adopting the
programme.
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Author

William J Kreidler

Linda Lantieri and
Janet Patti

G Lloyd and P Munn

Lindy Petersen

K O’Rourke and J C
Worbzbyt

Title

Creative Conflict Resolution
ISBN 0-673-15642-7

Waging Peace in our Schools
ISBN 0-8070-3116-X

Sharing Good Practice
ISBN 1-899795-08-1

Stop and Think Learning
ISBN 0-86431-1737

Support groups for children

Publisher

Goodyear Books
Scott Foresman and Company
1900 East Lake Avenue
Glenview
Illinois  60025.

Beacon Press
25 Beacon Street
Boston
Massachusetts  02108-2892.

SOEID from Moray House
Publications
Holyrood Road
Edinburgh  EH8 8AQ.
Free.

Available in the UK from:
NFER-Nelson
Darville House
2 Oxford Road East
Windsor
Berkshire  SL4 1DF.
Cost A$30.

Accelerated Development
Suite 101
1900 Frost Road
Bristol
Pensylvannia  19007.

Comment

This book contains an outline
of the rationale behind
conflict resolution. 200+
activities. Useful as a stand-
alone course or as part of a
personal and social
development programme.
Methods suggested are useful
in their own right and would
work with other topics. 

‘Waging Peace in our Schools is
a model of emotional
intelligence, a sane
prescription for what ails our
children, our schools and our
communities. I hope every
teacher and parent read this
and take this superb advice to
heart and to the next
encounter they have with a
child’.
Daniel Goleman

This companion publication
to Schooling with Care
provides examples of a range
of successful approaches.
Essential reading.

Description of Stop Think Do
programme. Includes case
studies to help the
understanding of the
complexities of learning levels
and of strategies for classroom
use. Photocopiable material
included.

Excellent resource for all
teachers and others who are
considering group work with
children. Points out pitfalls
and covers eleven specific
types of groundwork.

The electronic version of the guide contains many further references to a wider range of books which may assist schools 
to promote social competence.

The electronic version of the guide also contains references to publishers who specialise in books relevant to social
competence.
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In the course of the project, we published a list of relevant journals and operated a service by which we made copies of
journal articles available. This proved popular and the journals and articles listed here were selected from those which
proved to be most popular.

These articles are brief and so present an easier way to get the taste of a topic than the books listed earlier. In most cases,
they would serve as useful starter papers as a trigger to discussion. It is hoped that some of them will be available by
downloading from one of the web sites, although copies of the journals can already be found in the various university
libraries across Scotland. A copy of each article is also included in the Social Competence Archives.

Conflict resolution in schools
Marigold Bentley
Pastoral Care, June 1997

How should the effectiveness of schools for pupils with EBD be assessed?
Ted Cole and John Visser
Emotional and Behavioural Difficulties, volume 3, number 1, Spring 1998

Providing emotional support through circle time: a case study
Mollie Currie
Support for Learning, volume 12, number 3, 1997

How to Launch a Social and Emotional Learning Programme
Maurice J Elias
Educational Leadership, May 1997

Self-esteem: its effect on the development and learning of children with EBD
Andrew Margerison
Support for Learning, volume 11, number 4, 1996

Building schools as communities: a conversation with James Comer
John O Neil
Educational Leadership, May 1997
(Additonal material can be found on the www at http://pandora.med.yale.edu/comer/welcome.html)

Stop think do
Lindy Petersen
Pastoral Care, June 1995

A Wee Chat wi Sandy’ - the role of the behaviour support teacher
Sandy Peterson
Education in the North, (new series), number 4, 1996

Disruptive adolescents in the school system: comparative effectiveness of helping strategies
K J Topping 
Journal of Adolescence, volume 6, 1983

Periodicals, papers and journal articles
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3.  The Effectiveness Survey

The best use of the Effectiveness Survey database involves using electronic searches to locate evidence of specific approaches
in which the user is particularly interested. A partial paper copy cannot provide a reasonable substitute for that facility. We
do include two specific examples of excerpts from the survey database here, however, because they alerted us to the
potential of two of the approaches highlighted in the Resources Guide. These illustrate what you can get from undertaking
searches on the electronic version.

Example (a)  Classwide Social Skills 

The Effectiveness Survey contains the following reference. 

536. Hundert, Joel; Bucher, Bradley; Henderson, Michael (1976): Increasing appropriate classroom behaviour and
academic performance by reinforcing correct work alone. Psychology in the Schools 13 (2, Apr), 195–200.

Examined indirect effects of modifying appropriate classroom behaviour alone and academic performance alone. Of
particular interest were changes in appropriate behaviour as students were reinforced for correct work. Five disruptive 
9-12 yr old males were given arithmetic assignments during daily 20-min experimental sessions. Changes in appropriate
behaviour and arithmetic performance were measured during the following phases: (a) an initial baseline phase, (b)
reinforcement for appropriate behaviour alone, (c) return to baseline, (d) reinforcement for correct arithmetic work. It
was found that reinforcing appropriate behaviour increased that behaviour, but produced little improvement in
arithmetic performance. However, reinforcing arithmetic performance not only increased correct work, but resulted in a
high rate of appropriate behaviour as well.

Example (b)  Stop Think Do

The Effectiveness Survey includes two references as follows

295. Petersen, Lindy (1995): STOP THINK DO: Improving social and learning skills for children in clinics and
schools. In: Behavioural approaches for children and adolescents: Challenges for the next century. (Bilsen,
Henck PJG van; Kendall, Philip C; Slavenburg, Jan H, eds.) Plenum Press, New York; NY, US, 103–111. (viii, 176 pp.
SEE BOOK)

STOP THINK DO was developed in a clinic as a group social skills training programme for children and adolescents,
referred with social-behavioural problems / it also involves the child’s critical social supports including parents, teachers
and peers to ensure transfer and maintenance of skills in the real world / the  programme is a cognitive-behavioural-
motivational approach to social skills training which is both didactic and experiential / the STOP THINK DO method
of social problem solving is the core of the programme, following the traffic light symbol, a simple cue for learning the
process for children and adults alike / the clinical treatment programme has been adapted with a preventive focus for use
in school classrooms, incorporating a social skills training curriculum and a teacher training programme / research
described indicates the utility of the programme to enhance social competence in children in clinic and school settings.
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180. Petersen, Lindy (1992): Stop Think Do: A Systems Based Pro-Social Skills 

Training Programme. Guidance and Counselling 8 (No. 2), 24–35.

Children who are deficient in social skills or who have developed inappropriate communication skills may be at risk in
school and disruptive to family dynamics. To prevent crises developing in adolescence, the Stop Think Do social skills
programme, first developed in Australia, provides a method of reinforcing cooperative behaviour and self-responsibility.

The potential of the Effectiveness Survey increases greatly when it is used in conjunction with the internet. In relation to the
above approaches, a search of the internet and a search of the Effectiveness Survey produced references to invaluable
resources we might not otherwise have become aware of.  With the subsequent use of e-mail, we were instantly in touch
with the schools actually using the resources. We were then able to track the resources back to Britain and find support and
training available here. Ordering the resources was even easier. With the use of a credit card, we had them in our possession
in just over one week from first realising they existed. For those who are not familiar with this technology, there is helpful
guidance in the full electronic version of the Resources Guide.
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4.  Taking a closer look at promoting 
social competence

Taking a closer look at promoting social competence is a document which was produced in association with HM Inspectors of
Schools Audit Unit, and provided free to all schools. It helps schools to carry out a structured audit of their approach to
social competence, and to produce a plan for development in response to their findings. Throughout the document,
readers are directed to seek further support from the Practice and Resources Guide and the Effectiveness Survey. Full support
does require access to the full electronic versions, but for schools limited to this Taster Pack, the following samples indicate
which resources in this document are most relevant to each of the audit and planning activities suggested. 

Sample 1

Keyword Progression

Look at case studies 1 St Kenneth’s or 6 St Kentigern’s

Read or reread Teaching for effective learning, SCCC

Sharing Good Practice, SOEID

Schools Speak for Themselves, QIE and NUT

Raising Standards-Setting Standards: Case Studies from Secondary Schools, SOEID

Promoting Social and Emotional Learning, M J Elias et al 

Emotional Intelligence, D Goleman

Consider these approaches Thinking Skills or Learning Game or Circle Time or Peer work

Contact Improving School Effectiveness Project 

Circle Time consultants 

Learning Unlimited
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Sample 2

Key Phrase PSD

Look at case studies 8 Support for Learning or 4 Falkirk

Read or reread The Heart of the Matter, SCCC

PSD - The Whole-School Approach, SCCC

Curriculum design for secondary schools: guidelines for schools, SCCC

Promoting Social and Emotional Learning, M J Elias et al 

Enhancing Social Competence in Young Students, J Hundert

Creative Conflict Resolution, W J Kreidler

Waging peace in our schools, L Lantieri

Stop and Think Learning,  L Petersen

Consider these approaches Stop Think Do or Classwide Social Skills or Conflict Resolution

Contact Scottish Schools Ethos Network

Fast Forward

TACADE

Sample 3

Key Phrase Support for pupils

Look at case studies 2 Lecropt or 5 Woods

Read or reread Support for Learning, SCCC, from a social competence perspective

Sharing Good Practice, G Lloyd and P Munn

Promoting Social and Emotional Learning, M J Elias et al

Creative Conflict Resolution, W J Kreidler

Stop and Think Learning, L Petersen

Consider these approaches Cognitive Skills or Conflict Resolution

Contact Aberlour

Barnardo’s 

Practical training and support
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Sample 4

Keywords Experience, Qualifications, Expertise

Look at case studies 3 Richmond or 10 Kelvin

Read or reread Effective Schooling for Pupils with Emotional and Behavioural Difficulties, T Cole et al
Promoting Social and Emotional Learning, M J Elias et al

Consider these approaches PATHS or SPIN

Contact Adolescent Therapeutic Trust

SPIN

Sample 5

Keywords Community, Employment

Look at case studies 7 Methilbrae Centre or 9 HSEP*

Read or reread Developing Personal and Social Responsibility, D R Grossnickle et al

Building Schools as Communities: a conversation with James Comer 
(reference in section 2.3)

Consider these approaches Mentoring or Peer Support

Contact Prince’s Trust

Scottish Community Education Council

Before approaching case study schools, you may wish to contact your own local education authority contacts to see if you
can identify similar centres of good practice in your own authority. It is also worth checking for journal articles which may
be useful starter papers to stimulate discussion or as background reading.
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5.  Electronic Data

The full set of project resources has been located on the World Wide Web, initially through the Dundee University web
site, and now within the Scottish Virtual Teachers’ Centre. Use of the Virtual Teachers’ Centre represents the future for
widespread dissemination of resources, and effective networking of schools with similar concerns.

Access to the internet and e-mail has been an essential part of the Promoting Social Competence Project from the outset. It
will be increasingly important that teachers and others involved in education become as comfortable in using new
technologies to communicate and access information as they are using the telephone. The project team members have not
only received important information via the internet, but we have also worked easily with colleagues in a range of other
countries in a way which would not otherwise have been possible. By making the project available world wide from the
outset, we have added an international dimension. 

Teachers who are less familiar with this approach may wonder how accessible some of the international approaches and
resources we have highlighted really are. The surprising fact is that they are often easier to trace, to evaluate and to access
than resources in Britain.

The CD-ROM version of the databases will be an alternative way of accessing the full electronic databases. Where possible,
the individual files it contains will be limited in size so that they fit onto a floppy disk. This should enable schools to make
data available on computers which do not have a CD-ROM player. The CD-ROM version will be worth having in
addition to direct access to the WWW sites. It should be ordered from the Scottish Consultative Council on the
Curriculum who also supply copies of the Taster Pack on request.

It follows that those of you who wish to make use of the technology will have to have access to the internet. There is little
advantage in listing useful search engines or internet and e-mail addresses in the Taster Pack. This information will,
however, be available as part of the full electronic version and can be found on both web sites,
http://www.svtc.org.uk
and
http://www.dundee.ac.uk/psychology/prosoc.htm

We accept that many schools may still find it difficult to access the electronic databases. This Taster Pack is a sample of
what is available. If you want access to more, it is possible for authorities or schools to download files which can then be
printed to produce paper copies. By this method, you lose the advantage of being able to separate out the information
which is of direct interest to you, but at least you will get access to the full contents of the databases, albeit in a somewhat
indigestible form!

Searching electronically allows you to select those items which relate to the topics or interests of direct interest to you.
Searching also allows you to identify links between initiatives and resources which may not be apparent when you are
reading text.

Electronic searches: two examples

Electronic searches and internet addresses

CD-ROM

Social Competence on the World Wide Web
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The following are two practical examples of what an electronic search can yield.

A school which feels that ‘anger’ is an issue will find that a search using ‘anger’ as a keyword would generate references to:

• Canonmills School in Edinburgh and Madras College in Fife

• resources would include ‘Anger Control’,  ‘ART’ and ‘Conflict Mediation’

• training available would include ‘Peer Mediation’

• literature references would include Linda Lantieri and Arnold Goldstein

• research information could be traced separately through the Effectiveness Survey

• international contacts with groups such as ‘Educators for Social Responsibility’ in the USA would also be
provided.

A school interested in ‘Peer Work’ would find references to:

• Dunbeg in Argyll; Bellshill near Glasgow; Perth High School in Perth; and St Kentigern’s in West Lothian

• resources would include ‘Peer Support’, ‘Peer Mediation’, ‘Peer Counselling’ and ‘Paired Reading’

• literature references including Trevor Cole, ‘Xcellent’

• training and support; Peer Support Network, Fast Forward and Peer Network

• research information could be traced through the Effectiveness Survey

• international contacts such as Rey Carr Associates in Canada. 

The project team has endeavoured to ensure that the records contain as much information as possible. This is likely to
include full addresses, telephone numbers, fax numbers, and e-mail addresses for all contacts, including publishers and
suppliers of books and resources. Indications of cost have also been included.

In Taking a closer look at promoting social competence, we suggested that we would track social competence against PSD. We
have done this by compiling a list of keywords taken from a range of national publications on PSD. The advantage of
using keywords is that you have a prepared menu from which to choose. Scanning the list itself may alert you to areas you
would like to explore. A keyword search is guaranteed to produce results. We have also added keywords to the content so
that relevant data is identified. The list of keywords appears in the Appendix which follows.

Example 2

Example 1
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Appendix:  Keywords linking PSD and 
social competence

Education of Children Under 5 in Scotland positive attitudes to self
SOED 1994 positive attitudes to others

confidence

self-esteem

interest

imagination

communicate feelings

A Curriculum Framework for Children in their values
Pre-School Year SOEID 1997 attitudes

communication

equal opportunities

justice

partnership with parents/carers

community

emotional

personal

social development

language

independence

perseverance

positive relationships

care

Curriculum design for the secondary stages: personal qualities
guidelines for headteachers core skills

5-14 Personal and Social Development

Self-awareness self-knowledge

values

self-respect

aptitudes

abilities

values

development

change

recognise feelings

express feelings

deal with emotions
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Self-esteem value self

express positive thoughts

cope

confidence

enterprise

cope with change

take a stand

Inter-personal relationships roles

empathy

awareness of family

gender

sexuality

communicate

inter-personal skills

values

respect

tolerance

difference

diversity

Independence and inter-dependence independence

problem-solving

goals

cooperate

concern for others

responsibility

rules

self-discipline

Higher Still ethos

climate

core-skills

process skills

self-esteem

respect

positive attitudes

commitment

belonging

confidence

coping

task management

self-awareness

self-reliance

self-confidence

rights

responsibilities

self-development
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Promoting Social Competence

Taster Pack

Developing pupils’ social skills, and their ability to relate to others

effectively both within and outwith the classroom, is already an

important aspect of the aims of most schools.  This booklet is one of the

products of a national development project which looked at how schools

go about achieving this aim.  It highlights the place of social development

within the curriculum and its influence on other aspects of pupils’

learning.  It offers practical guidance on evaluating a school’s approach to

promoting the skills, knowledge, understanding and attitudes involved.

Through the structured approach to self-evaluation which it sets out, the

booklet also introduces the reader to a wider range of resource and

support materials which have been made available to schools through the

project.

This publication has been designed to be compatible with the national

approach to self-evaluation set out in “How good is our school?”, in

collaboration with the HM Inspectors of Schools Audit Unit.

© Crown Copyright 1999


